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Nurhasna (2020): Perbandingan Antara Pengaruh dari Penggunaan 
Strategi RRS dan CQS Terhadap Kemampuan 
Membaca Siswa di MTs Sawah Kecamatan Kampar 
Utara 
 
Tujuan dari penelitian ini adalah untuk menemukan apakah ada pengaruh 
yang signifikan dari penggunaan strategi RRS (Round Robin Strategy) dan CQS 
(Character Quotes Strategy) terhadap kemampuan membaca siswa di MTs Sawah. 
Jenis penelitian ini adalah penelitian quasi eksperimen. Subjek dari penelitian ini 
adalah Siswa kelas VIII di MTs Sawah Kecamatan Kampar Utara. Pada penelitian 
ini, peneliti melibatkan 2 kelas yaitu 1 kelas sebagai kelompok eksperimen 1 dan 
1 kelas sebagai kelompok eksperimen 2. Sample yang digunakan dalam penelitian 
ini adalah sebanyak 48 siswa yang diambil dari 71 siswa. Dalam pengumpulan 
data, peneliti menggunakan instrumen tes  pilihan ganda, dan observasi. Dalam 
menganilisis data peneliti menggunakan rumus statistik independent sample t –
test dan paired sample t-test, dan menggunkaan rumus ukuran pengaruh. 
Akhirnya, peneliti menemukan bahwa  nilai signifikan adalah 0.000 dan 0.001. Ini 
lebih kecil dari nilai p (0.005). Berarti ada pengaruh yang signifikan dari 
penggunaan strategi RRS dan CQS terhadap kemampuan membaca siswa pada tes 
akhir di kelompok eksperimen 1 dan kelompok eksperimen 2. Disamping itu, nilai 
dari eta square adalah 0.88 dan 0.037. Dengan kata lain, ada pengaruh  yang 
signifikan dari penggunaan strategi RRS terhadap kemampuan membaca siswa 
pada teks narrative, dan pengaruh tersebut dikategorikan kedalam pengaruh 
sedang. Kesimpulannya, strategi RRS dan CQS dapat diaplikasikan dalam 





















Nurhasna (2020): A Compararative Study of the Effect of Using Round 
Robin And Character Quotes Strategies On Students’ 
Reading Comprehension At Mts Sawah Subdistrict of 
North Kampar 
 
The purpose of this research was to find out whether there was a 
significant effect of using Round Robin and Character Quotes Strategies on 
students’ reading comprehension at MTs Sawah subdistrict of North Kampar. The 
type of the research was a quasi-experimental design. Students in grade 8 of the 
school were the subject of this research. In this research, two classes were 
involved, namely a class as an experimental group 1 and another class as an 
experimental group 2. The sample consisted of 48 students that were selected 
from 71 students in the population. In collecting data, multiple-choice tests and 
observations were done. To analyze the collected data, t test for independent and 
paired samples and effect size equations were used. Finally, it was found that the 
significant values were 0.000 and 0.001. The values were smaller than p value 
(0.005). It means that there was a significant effect of using Round Robin and 
Character Quotes Strategies on students’ reading ability based on the results of 
posttest in experimental groups 1 and 2. Besides, the values of eta square were 
0.70 and 0.55. In other words, there was a significant effect of using RRS and 
CQS on the students’ ability in reading narrative text and the effect size was 
categorized as medium. In conclusion, RRS and CQS can be applied in teaching 


























على قدرة الطالب  CQSو   RRS: مقارنة بني أتثري استخدام االسرتاتيجية  ( 2020نورحسنة )
 مبهارة القرآة يف املدرسة املتوسطة ساوه
 
 
االسرتاتيجية   استخدام  من  التأثري  معرفة  إىل  البحث   RRS (Round Robinيهدف 
Strategy)     وCQS (Character Quotes Strategy)    ىف القرآه  مبهارة  الطالب  قدرة  على 
منهج   ساوه.  املتوسطة  البحث املدرسة  نوع  هذا  البحث  ال  من  فهة.  تجريبيشبه  البحث  الصف أفراد  ي طالب 
السابع يف املدرسة املتوسطة ساوه. يشرتك الصفني يعين الصف التجرييب الواحد و الصف التجرييب الثاين. العينة 
 طريقة مجع البياانت يف هذا البحث تتكون من طريقتني فهما طالب.  71من  طالب  48اليت تستخدم الباحثة 
املستقل للعينة املستقلة واالختبار  tالصيغة اإلحصائية الختبار  حتليل البياانت املستخدمة االختبار و املالحظة. 
و هذا   (p (0.005. هذا القيم اصغر من القيم 0.001و  0.000. وجدت الباحثة القيم tاملزدوج للعينة 
على قدرة الطالب مبهارة القرآة يف  CQSو   RRSاالسرتاتيجية دل على ان يوجد التأثري املهم من استخدام 
ان يوجد التأثري املهم من استخدام . تتلخص الباحثة 0.037و  0.88هو   eta squareاالختبار. أما القيم 
القرآ   CQSو     RRSاالسرتاتيجية   مبهارة  الطالب  قدرة  أن على  لذلك  متعدلة.  التأثري  هذا  و  النصوص  ة 

















1.1. Background of the Research 
English is an international language that should be learned and mastered 
by everyone. People from different countries communicate with each other using 
English. English becomes important to be mastered in the globalization era. The 
fact that English is a global language certainly has significant roles in every part 
of life, such as in communication, education, technology, economy, politics, etc. 
In short, English is very important and has wide influence in the world. 
Teaching and learning English is not the same as learning any other 
subjects. It is cover  four language skills as Brown (2001:232) states that there are 
four skills in English that should be mastered. Namely speaking, listening, 
writing, and reading. These four skills and become fundamental in mastering 
English. One of the important skills is reading through which people can get 
information and knowledge from written texts. According to Richards (1992:305) 
reading is perceiving a written text in order to understand its contents. It means 
that when people read some printed pages, they are supposed to be able to get 
information appropriately. 
Reading is one of the important language skills. It is one of the common 
ways to get information, pleasure or interest. Karen Tankersley (2005:10) states 
that reading is a complex brain activity. It is a complex skill requiring many 
things, including specification, ability, and certain skills for the students. So, the 




reading skill is poor, they are very likely to fail in their study or at least they will 
have difficulty in making progress. On the other hand, if they have a good ability 
in reading, they will have a better chance to succeed in their study. 
Judi (2007:10) states that reading is making meaning from print and from 
visual information. It means that to get knowledge of the language allows readers 
to identify the printed words and sentences. In order to read, we must be able to 
decode (sound out) the printed words and also comprehend what we read. Many 
people can read, but not all can understand what they have read. The problems of 
students in English learning also happen in reading comprehension.  
Reading comprehension itself is the interpretation of the information in the 
text, the use of prior knowledge to interpret this information and construction of 
coherence presentation or picture in the reader’s mind of what the text is about. 
According to Janette K. Klingner (2007:2), reading comprehension is the process 
of constructing meaning by coordinating a number of complex processes that 
include word reading, word and world knowledge, and fluency. So, by 
comprehend the reading text the students can make greater progress and develop 
their skill in all areas of learning. Furthermore, karen (2003:90) states that reading 
comprehension is the center of reading. That is why; reading comprehension is the 
final stage that should be gained by the students as the essence of reading activity. 
Without comprehension, reading is nothing because comprehenison itself is the 
act of understanding. For that reason, comprehension becomes the most important 
factor to indicate how well the students read.  




students at MTs Sawah are targeted to be able to read different kinds of text types 
with good comprehension. According to curriculum 2013, the scope of English 
subjects at this school includes the ability to communicate in three kinds of 
discourse that are interpersonal, transactional, and functional in orally and writing 
by guiding the students to use  some varieties of functional text in the right of 
linguistic elements. Based on this curriculum the students are required to be able 
to comprehend five kinds of genres, they are:, narrative, recount, procedure, 
descriptive and report, which are useful for communication purpose, related to 
their environment (Badan Standar Nasional Pendidikan, 2006:31). In short, the 
students are really expected to understand and comprehend some kinds of genre of 
reading text. 
One of the reading genres that is familiar and taught to the eighth grade of 
MTs Sawah is narrative text. Since the students always face reading 
comprehension through genre, they must know the types of text, and 
automatically they are able to comprehend a text. At MTs Sawah, English is 
taught and learned in all grades, from the seventh grade to the ninth grade. English 
is taught for 40 seconds in an hour and 4 hours in a week. It is twice in a week 
with duration of time 80 minutes for one meeting. Although this school has done a 
lot of efforts to improve the students’ English competence in reading subject. But 
in fact, the students do not seem good in English and many students still have 
difficulties in reading. 
Based on the writer’s tentative observation and interview with Nurmuliati, 




teacher has used some strategies to improve student’s reading comprehension, 
such as: teacher-centered and speech method. Ideally, the students should have 
good reading comprehension. Unfortunately, it is not able enough to improve 
students’ reading comprehension. Researcher found the students have the problem 
in reading English text. It can be seen in the folloowing symptoms: when the 
teacher asked the students to read the text loudly, there are several students that 
did not want to read, they did not interested in reading. When the teacher asked 
them too identify the main idea of the text, several students can not identify it. 
When the teacher asked them to find the factual information, several students still 
have problem of it. The teacher asked them to comprehend the text, but several 
students can not comprehend it, and when the teacher asked them to answer the 
exercise of reading text and also to comprehend the ideas in the text, several 
students can not get it. Some of the students feel bored and seem did not interest 
to the English lesson.  When the teacher asked the students to read the text loudly, 
there are several students did not want to read, they did not interested in reading. 
When the teacher asked them identify the meaning of unfamiliar words, identify 
the generic structure in narrative text of the text, several students do not able to 
identify it. When the teacher asked them to find the reference several students still 
have problem of it. From that problems, it was clear that the students still have 
many problems in term of reading. Their reading skill was still far from 
expectation of the curriculum. The problem indicated that they have problems in 
getting their own minimum criteria of passing grade. 




difficulties in understanding the text can be caused by the uninteresting teaching  
strategy that has been used by the teacher. Based on this problem, the teacher 
needs an appropriate strategy to help the students better to comprehend the 
reading materials. Therefore, the researcher recommends a teaching reading 
strategy named Round Robin Strategy and Character Quotes Strategy to assist 
students in improving their reading comprehension.  
As one of the countries that teaches English in many levels of education, 
Indonesian government gives more attention to the reading comprehension to the 
students. It can be seen from the of examination that are given to the students. 
Such, national examination. Every student must answer the question in written 
text that assert the students to be able in reading comprehension of the text while 
to get good comprehension in reading. A reader needs to use appropriate 
strategy/strategy/method. It is supported by Jannete (2007:8) who has said that 
reading comprehension involves much more than readers’ responses to text. 
Reading comprehension is a multicomponent, highly complex process that 
involves many interactions between readers and what they bring to the text 
(previous knowledge, strategy use) to improve students’ ability in comprehending 
the text, the teacher needs to apply the appropriate  strategy  to help the students 
solve their problem. 
Based on the phenomenon mentioned above, the writer was interested 
examine and compare both of strategies. Both of them are cooperative learning 
and based on theories both of them can improve reading comprehension but, 




using  RRS or CQS Strategies. The researcher compare two particular strategies 
namely Round Robin Strategy (RRS) and Character Quotes Strategy (CQS) will 
be able to solve these problems. Round Robin strategy is one of the cooperative 
learning strategy that can be used by teachers in teaching and learning process, 
especially in reading. Students may collaborate, share, help, and involve each 
other in comprehending the text through Round Robin strategy (Kagan, 2009, p. 
1.17). by using this strategy the teacher can make variation in learning process. 
The students can be more active because they can share and ask their friend if they 
found any difficulties, they can sit in circle and do the task in team. This activity 
can increase students’ motivation in reading narrative text.  
In another case, character Quotes strategy also could increase students’ 
motivation in English, as Michael Josephen (2013:10) states that Character 
Quotes is a reading strategy that extends students’ insights into a character; fiction 
or nonfiction. Researching the quotes gives students practice in making 
references. It also increases comprehension and students’ motivation. This 
strategy guide the students to know the character that presented in the reading 
text. Furthermore, Sejnost (2009:87) also states that the Character Quotes strategy 
will also acquaint the students with the topic to be studied by examining the actual 
quotations of a character in narrative text. So that the students will be assisted in 
comprehending the reading text and they can reach the final stage of reading 
process; reading comprehension.  
Based on the phenomena above the writer interest to examine and compare 




that able to improve reading comprehension. The researcher compare two 
particular strategies namely Round Robin Strategy and Character Quotes Strategy 
to solve the students’ problems in reading narrative text. So, it is necessary to  
conduct a research entitled “A Comparative Study Of The Effect of Using 
Round Robin and Character Quotes Strategies on Students’ Reading 
Comprehension at MTs Sawah Subdistrict of North Kampar”. 
 
1.2.     Statement of the Problem 
Reading comprehension has been described as a complex intellectual 
process involving a number of abilities (Rubbin in Westwood, 2001:10). It is 
become fundamental in learning English as a foreign language. So teachers’ 
strategy in teaching reading comprehension will become very important to reach 
the goal the comprehension itself. However, there are many appropriate strategy 
in teaching reading comprehension such Round Round Robin Strategy (RRS) and 
Character Quotes Strategy (CQS). Karre (2009:9) states that round robin is one of 
the strategy to improve students’ reading comprehension. and Govindo (2013:10) 
stated that Round Robin has advantages, they are to involve students in reading, to 
build confidence and develop schema, to foster comprehension, to assess reading, 
and to develop fluent reading. So, Round Robin helps to motivate students’ 
interest and this strategy makes the students easier to comprehend the text. Then, 
Gillian Padkomodka (2003:55) states that The Character Quotes strategy serves as 
a way to guide students' comprehension and help students remain actively 




reading comprehension. In this regard, there are some researches in Round Robin 
Strategy (e.g. Slavin, 2005; Barbara, 2013; Eldredge, 1996; Kelly, 1995; Catillo, 
2007; Yudhi, 2017; Dewi, 2016; Dhaniar, 2015; Maharnis, 2014) and Character 
Quotes strategy (e.g. Ningsih, 2013; and Novinda, 2015). From these studies, 
none of the studies talk about Round Robin strategy in teaching reading 
comprehension in narrative text and one studiy by Novinda (2015) that talk about 
teaching reading comprehension in narrative text. Therefore, exploring English 
foreign language teachers’ strategy in teaching reading comprehension especially 
in narrative text need to be investigated. This issue becomes the first gap between 
the current study and the previous studies. 
Moreover, most of the studies on Round Robin Strategy (RRS) had been 
done across of the world and none of the study about it in Indonesia. And also this 
strategy had been given by the teacher for elementary school students. It is 
different from Character Quotes Strategy (CQS) while this strategy had been done 
in Palembang, Indonesia. And it had been given to senior High School students. 
So, study about both of these strategies in Indonesia is very limited. Thus, in order 
to gain more finding about Round Robin Strategy (RRS) and Character Quotes 
Strategy (CQS), researcher want to compare between the use Round Robin 
Strategy (RRS) and  Character Quotes Strategy (RRS) towards students reading 
comprehension in narrative text.  
1.3. Limitation of the Problem 
Based on the identification of the problem in students’ reading 




of Round Robin Strategy (RRS) and Characater Quotes Strategy (CQS) on 
students reading comprehension in narrative text at the eighth grade of MTs 
Sawah Subdistrict of North Kampar. 
This research focused on the ability of the students to link the text to make 
the questions according to the indicators of reading, such as finding the main idea, 
finding factual information/ details, identifying references, making an inference, 
and identify synonym and antonym of the words and identify the generic structure  
of narrative text at the eighth grade of MTs Sawah Subdistrict of North Kampar. 
1.4.     Research Questions 
1. Is there any significant effect of using Round Robin strategy on students’ 
reading comprehension at MTs Sawah ? 
2. Is there any significant effect of using Character Quotes strategy on 
students’ reading comprehension at MTs Sawah ? 
3. Is there any significant difference between the effect of using Round 
Robin strategy and Character Quotes strategy on students’ reading 
comprehension at MTs Sawah ? 
 
1.5.Purpose and Objectives of the Research  
a. The Purpose 
The purpose of this study can be stated as follows: 
1. To find out a significant effect of using Round Robin strategy on students’ 




2. To find out a significant effect of using Character Quotes strategy on 
students’ reading comprehension at MTs Sawah ? 
3. To find out a significant difference between the effect of using Round 
Robin strategy and Character Quotes strategy on students’ reading 
comprehension at MTs Sawah ? 
1.6.     Significance of the Research 
This research is focused on the effect of using Round Robin and 
Character Quotes Strategies on students’ reading comprehension at MTs 
Sawah Subdistrict of North Kampar. It is also expected that this research 
has the significance of the English language learners, teachers and to the 
students. First, the research aimed to improve a new strategy in teaching 
English to English Language learners as a research contribution to EFL 
teaching and learning. It is expected that RRS and CQS Strategies will 
generate future EFL/ TESL research in future. These strategies will help 
the students to consciously control how they learn reading comprehension 
so that they can be more efficient and motivated. 
Second, the English teacher also hope this study will help instructors 
or teachers of the school as the designer in teaching learning process so 
that the English teachers were able to develop their knowledge and 
creativity in reading narrative text. To raise students’ awareness of reading 
comprehension, increase their achievement in reading narrative text, and 




Third, as the students’ concerns, it is hoped this study would be able, 
how to comprehend a text, to increase their achievement in reading 
narrative text, and also to encourage them to be more active and highly 
motivated students.  
 
1.7.The Rationale of the Study 
Reading is very noteworthy skills in learning English. Students should 
master and comprehend the reading text because comprehension is the main goal 
of reading process. As Farbain and Winch (1996:8) said that the readers read in 
order to gain meaning from the text. To make them comprehend in reading text, 
while comprehension is the essence of reading because the goal of written 
language is the communication of messages (Gerald, 2009:14), the teacher should 
help them by implementing an effective strategy in the teaching process. Learning 
strategies help to make language learning easier, faster, more self-directed, more 
effective and more transferable to new situations (Rubin 1987 and Oxford 1990). 
Language Learning Strategies refer to conscious or unconscious mental steps, 
procedures, techniques or specific actions employed by learners to aid in the 
acquisition, storage, retrieval and the use of information to regulate one’s efforts 
in learning a target language.  
According to Karre (2009:9) states that round robin is one of the strategy 
to improve students’ reading comprehension in group. Then, Kagan (2009:58) 
also stated that the implementation of round robin strategy improves students’ 




member. Social skills mean students become more polite and cooperative. Here, 
students are able to resolve conflicts, understand and accept points of view 
different from their own, and the students are also more respectful and 
responsible, better able to control their impulses. And than Padkomorka (2011:55) 
states that Character Quotes strategy is a way to guide students' comprehension 
and help students remain actively engaged while they read. Then, Dough says that 
Character Quotes is one of strategies that is helpful for students when they try to 
comprehend the Narrative text. 
The success of teaching and learning process depends on the teacher’s 
effort or strategy. The teacher need to enhance the students’ capability to achieve 
certain learning objectives. Learning strategies help to make language learning 
easier, faster, more self-directed, more effective, and more transferable to new 
situation ( Rubin 1987 and Oxford 1990 ). Language learning strategies refer to 
conscious mental steps, procedures, techniques or specific actions employed by 
learners to aid in the acquisition, storage, retrieval, and the use of information to 
regulate one’s effort in learning target language. 
Furthermore, the teachers give opportunities to the students as the object 
of education to develop themselve in learning process either learning in the class 
or learning outclass. The teachers givethe students opportunity to analyze 
something that teachers give to be solve. Then, the teachers also let the studentsto 
be creative to solve the problems of the subject. By investigating this study, the 
researcher hopes that the strategies would be useful not only for teachers, but also 




Quotes strategies will be able to give significant difference in order to improve the 
students’ reading comprehension.  
 
1.8.   Definition of Key Terms 
In order to avoid misunderstanding and misinterpreting in writing this 
research, it is necessary to explain the definition of terms as follows: 
 
1. Round Robin Strategy 
Round Robin strategy is one of the strategys in cooperative learning. This 
strategy involves students’ participation and they have to work cooperatively with 
their classmates in groups that is useful to develop the sociall skills of students 
(Social Skill), establish cooperation within the group (Teambuilding), 
communication skills (communications kill), builds students' knowledge 
(knowledge building), students' thinking skills (thinking skills), as well as the 
ability to express information (presenting info). ( Kagan, 2003:58 ). 
 
2. Character Quotes Strategy 
Character Quotes is a strategy that acquaints students with a topic to be 
studied by examining the actual quotations of a character from a narrative text or 
of an actual person featured in an expository text ( Sejnost, 2009:15 ). 
Padkomorka (2011:55) also said that Character Quotes strategy is a way to guide 
students' comprehension and help students remain actively engaged while they 




for students when they try to comprehend narrative text. 
 
3. Reading Comprehension 
Reading Comprehension is a fluent process of readers combining 
information from a text and their background knowledge to build meaning  
Reading comprehension requires an interaction between the text and the reader’s 
knowledge (Nunan, 2003:68). In addition, reading comprehension is the active 
process of constructing meaning from text ( Jenette 2007 : 8 ). In other words, 
reading comprehension is an ability to understand a text in a term of finding the 
meaning of the story, identify the main idea, identifying explicit and implicit 
information of the text.  
 
4. Narrative Text 
In accordance with the definition of narrative text, Knapp and Watkins 
(2005:97) believes that narrative has a powerful social role in order to entertain 
and to educate people. This kind of text is familiar and easy to find in daily life, 
because the themes of this story have close relationship with human life and 
human characteristics.  
Narrative is storytelling. In short, narrative is a text that tells a story, it can 
be an imaginary or real event. Besides, the purpose of narrative text is that to 
amuse the readers. Then, there are three generic structures of narrative text. They 
are orientation, complication and resolution (Mun, et.al, 2008: vi). Firstly, 




characters involved. Secondly, complication is that the sequence of events, usually 
in form of conflict that disrupt the normal event. Thirdly, resolution is problem 
solving of the conflict and the end of the story. 
According to Klinger (2007:77) Narratives include different types, or 
genres, that can vary somewhat from this basic story grammar template. These 
include realistic fiction, fantasy, fairytales, folktales, fables, mysteries, humor, 
historical fiction, plays, and real-life adventures. Narrative text is a natural method 
of telling a story step by step. 
In line with Artono et.al (2008:102) narrative paragraph have five generic 
structure, those are orientation, evaluation, complication, resolution and 
reorientation. The basic generic structure of narrative paragraph are orientation, 
complication and resolution, while the two generic structure left, evaluation and 
reorientation is optional. Narrative paragraph may consist of a fictive story or real-
life experiences.  Besides, Syafii states (2011: 53) narration is story telling. 
Whether it tells a true story or fiction, a narrative essay gives an account of one or 












REVIEW OF RELATED LITERATURE 
 
2.1 THEORETICAL FRAMEWORK 
2.1.1  The Nature of Reading  
Reading is an activity to get information or massage from written text or 
picture form. Reading not only the process in which the reader reads words, 
sentences or the text but also by reading the reader intends to get something or 
massage from the reading materials. By having a good skill in reading, we can 
enlarge our knowledge and get a lot of advantages from it. According to Ahuja 
(2001:5) reading is both a sensory and mental process. Reading is the active 
process of eye movement in understanding printed and graphics texts and also a 
thinking process. Furthere, almost the same as Tankersley, he points out that 
reading is a complex process made up of several interlocking skills and process. 
Another definition comes from Smith (2003:2), who states that the word "reading" 
is properly employed for all manners of activities when we endeav or make sense 
of circumstances; its original meaning is "interpretation”. Reading is not only 
referring to interpretation of a piece of writing, but also interpreting experience. If 
someone talks about reading, it is always related to reading skills. Reading is a 
process to get comprehension. By reading, the reader will know what they read 
and be challenged to respond to the ideas of the author. Reading is an activity with 
the goals. When we read, sometimes we read to get the main idea, to get new 
information, to enjoy, etc. 
 
 
Moreover Barton in Bell and Lee (2005:1) state that reading is a dynamic 
process in which the reader works actively to construct meaning from the 
material. Besides that, Peter (2008:14) states that reading involves two main 
processes of identifying words and comprehending connected text. It  means that 
reading is an activity to understand the printed language and interpret the 
information into the reader’s understanding appropriately. So, if we want to know 
the meaning from printed words, we should be able to understand the printed 
words and also comprehend what we read. It is clear that reading is a complex 
process where the readers’ final purpose or intention is acquiring the meaning of 
the reading material. If someone talks about reading, it is always related to reading 
skill. Reading is a process to get comprehension. By reading, the reader will know 
what they read and be challenged to response the ideas of the author. Reading is 
an activity with the goals. When we read, sometimes we read to get the main idea, 
to get new information, for enjoyment, etc.  
Reading activity has many aims. As William (2009:187) says that students 
learn to read for multiple purposes, including at least reading to search for 
information, to learn new information, and to synthesize and evaluate information. 
Before reading a reader should know the aim of reading itself, it makes the reader 
become easier in reaching the goal of understanding or to understand a written 
text, and because English is the foreign language, the reader must be able to 
understand the meaning of each word. 
Besides, the purpose of reading itself is to get new information, to amuse 
the readers and to enhance new knowledge. Regarding this, Smith (2004:125) 
 
 
concedes that reading is a meaningful purpose and contexts are involved. Reading 
is not only the process to read the words, sentences or texts but also through 
reading the readers should be able to get something from the reading materials. 
Moreover, Klingner believes that meaning, learning, and pleasure are the ultimate 
goals of learning to read (2007:2). Reading more is the best way to increase our 
knowledge. Reading is also used to enhance our vocabulary. This helps us 
understand words better, remember them longer and use them correctly. The 
purpose of reading is not merely for getting information and knowledge. It can be 
for pleasure. When we read for an enjoyment, we choose the book we want to 
read. It is different from the reading for studying. 
Based on the explanation above, it can be concluded that reading is an 
activity to understand the printed language and interpret the information into the 
reader’s understanding appropriately. Grabe (2009:8) states that several purposes 
of reading are reading to search information, reading for quick understanding, 
reading to learn, reading to integrate information, reading to evaluate, criticize, 
and use information, and reading for general comprehension ( in many cases 
reading for interest or reading to entertain). It means that a reader reads in order to 
get information, to get enjoyment, and to enhance the knowledge of the language 
being read.  
From the statements above, we can infer that a reader can get new 
information and knowledge from the text that is read. because reading is not 
merely recognizing the written symbols in a text only, but also comprehending 
and getting idea explicitly and implicitly to response the ideas of the author. 
 
 
2.1.2 Reading Comprehension 
Comprehension is the main purpose of reading activity because reading 
without comprehension is nothing. Peter (2001:1) said that comprehension 
requires that the reader maintains the meaning throughout the reading of the text. 
While reading comprehension itself is the ability to take information from written 
text and do something with it in a way that demonstrates knowledge or 
understanding of that information (Danny & timothy, 2008:18). In the other 
words, if a reader can read the words of a text, but do not understand what they 
are reading, they are not reading because comprehension occurs when a reader is 
able to comprehend, the massage, respond the information and understand about 
the text. 
According to Janette.et.al (2007:2) Reading comprehension is the process 
of constructing meaning by coordinating a number of complex processes that 
includes word reading, word and world knowledge, and fluency. Reading 
comprehension is one of the basic skills to be acquired during the language 
course, it may be the least teachable of the four language skills (reading, listening, 
speaking, and writing). Reading comprehension is the application of a skill that is 
evolved for other purposes (listening or oral comprehension) to a new form of 
input (text). In reading comprehension the reader interacts with the message 
encoded in the text to generate an understanding of an author’s message. So, 
reading comprehension is an interaction between the writer and the reader. 
Comprehension has the same meaning with understanding. It can be explained 
that comprehension is capacity to grasp meaning in a text and also the writer’s 
 
 
idea. It is not guaranteed that students have known the meaning of the words, they 
can comprehend the text. Therefore, readers should have more concentration in 
reading activity in order to get a better understanding. The readers’ knowledge are 
influence the ability of the readers in comprehending what they read. The readers 
have to be able to use their prior knowledge in order to help them to comprehend 
the texts that they read. If they do not have background knowledge or information 
about the materials that they read, they will face some difficulties in 
understanding the texts or they have to work hard to understand it. 
Catherine Snow (2002:11) defines reading comprehension as the process 
of simultaneously extracting and constructing meaning through interaction and 
involvement with written language. Comprehension is a constructive process in 
which students create meaning based on their background knowledge (Thomas G. 
Gunning, 2010:1).In addition, comprehension refers to the ability to go beyond 
the words, to understand the ideas and the relationships between ideas conveyed 
in a text (Danielle S. McNamara, 2007:1) Reading comprehension is an 
interactive process between the reader and the reading material. The readers also 
need to understand about the materials that they read because it is one of the 
purposes of reading activity. In other words, the readers must be able to 
comprehend the written discourse that they read. If they can understand the text, it 
means they can comprehend the text.  
According to King and Stanley (2004:8) explain that there are five aspects 
of processing reading comprehension. They are; finding factual information, 
 
 
finding main idea, finding the meaning of vocabulary in tontext, identifying 
reference, and making inferences. The theory above can be described as follows : 
a. Finding main idea 
Reading concern with meaning to a greater extend that it is to form. An 
efficient reader understand not only the ideas but also their relative 
significance as expressed by the author. In other words, some of the ideas are 
super ordinate while other subordinate. 
b. Finding factual information or detail 
Factual information requires readers to scan specific details. There are many 
types of questions of factual information such as : question type of reason, 
purpose, result, comparison, means, identify, time, and amount, in which most 
of the answer can be found in the text  
c. Finding the meaning of vocabulary in context 
The reader can develop their quessing ability to the word which is unfamiliar 
with them, by relating the closest meaning of unfamiliar word to the text and 
the topic of the text that is read. The words have the same meaning to another 
word. 
d. Identifying references 
Recognizing references words or phrase to which they refer will help readers 
understand the reading passage. English students might learn many rules for 
the sentences. Reference words are usually short and are frequently pronouns, 
such it, he, she, those, etc.  
e. Making an inference 
 
 
The important of reading is to understand what the writer wrote. It is expected 
that the reader can infer the writer wrote. In other words, a good reader is able 
to draw inference logically and make accurate predictions. 
 
2.1.2.1 Influencing Factors of Reading Comprehension 
Torgesen in Peter (2001:23) states that a reader’s understanding of the text 
is influenced by a broad range of factors, including his or her motivation, interest, 
vocabulary, general knowledge, knowledge of the particular subject, word 
identification skills, reasoning ability, use of effective strategies to identify main 
ideas and supporting details, and an appreciation of text structure. 
In addition, Tankersley (2005:108-109) states that reading comprehension 
in influenced by four main factors: (1) Command on the linguistic structure of the 
text, (2) Adequate vocabulary in content areas, (3) Degree of metacognitive 
control of the text and (4) Adequate domain knowledge. Comprehension problems 
can be caused by a variety of different factors, including those intrinsic to the 
individual and others related to insufficient instruction or to inappropriate 
materials. 
In conclusion, reading comprehension is generally influenced by the 
readers linguistic structure, vocabulary, metacognitive, and knowledge. By 
improving these factors the readers can diminish the problems through their 
individual factors in reading such as, lack of vocabulary, fluency and familiarity 




2.1.2.2 The Ways of Improving Reading Comprehension 
Reading comprehension requires motivation, mental frameworks for 
holding ideas, concentration and good study strategy ( Donald Martin, 1991:7). 
There are some suggestions in order to improve reading comprehension. They are 
: first, Develop a broad background : Broaden your background knowledge by 
reading newspapers, magazines and books or you have to be more interested in 
world events. Second, Know the structure of paragraphs : Good writers construct 
paragraphs that have a beginning, middle and end. Often, the first sentence will 
give an overview that helps provide a framework for adding details. Also, look for 
transitional words, phrases or paragraphs that change the topic. Third, Identify the 
type of reasoning : Does the author use cause and effect reasoning, hypothesis, 
model building, induction or deduction, systems thinking?. Fourth, Anticipate and 
predict : Really smart readers try to anticipate the author and predict future ideas 
and questions. If you are right, this reinforces your understanding. If you are 
wrong, you make adjustments quickly. Fifth, Look for the method of organization: 
Is the material organized chronologically, serially, logically, functionally, 
spatially or hierarchical?.  
Not only that suggestion, but there are others point, such Create 
motivation and interest : Preview material, ask questions, and discuss ideas with 
classmates. The stronger you are interested, the greater you are comprehensible. 
Pay attention for supporting cues : Study pictures, graphs and headings. Read the 
first and last paragraph in a chapter, or the first sentence in each section. 
Highlight, summarize and review : Just reading a book once is not enough. To 
 
 
develop a deeper understanding, you have to highlight, summarize and review 
important ideas. Build a good vocabulary : For most educated people, this is a 
lifetime project. The best way to improve your vocabulary is to use a dictionary 
regularly. You might carry around a pocket dictionary and use it to look up new 
words. Or, you can keep a list of words to look up at the end of the day.  
Based on the suggestions above, the ways to improve reading 
comprehension are develop a broad background, know the structure, paragraph, 
identify the type of reasoning, anticipate and predict, look for the method of 
organization, create motivation and interest, pay attention to supporting clues, 
highlight, summarize and review, build a good vocabulary, use a systematic 
reading strategy, and monitor effectiveness. The students should pay attention to 
these ways to improve their comprehension. 
In addition, reading is a very crucial skill that must be mastered by the 
readers. The purposes and the ways of reading are various. According to Grellet 
(1981:4), there are four main ways of reading. They are as follows: 
a. Skimming: Quickly running one’s eyes over a text to get the 
Round Robin of it. 
b. Scanning: Quickly going through a text to find a particular 
piece of information. 
c. Extensive reading: Reading longer text, usually for one’s own 




d. Intensive reading: Reading shorter text, to extract specific 
information. This is more an accurate activity involving reading 
for details. 
Reading also involves the variety of skills. The main ones are listed below: 
a. Recognizing the script of the language 
b. Deducing the meaning and use of unfamiliar lexical item 
c. Understanding explicitly stated information 
d. Understanding information when not explicitly stated 
e. Understanding conceptual meaning 
f. Understanding the communicative value of sentences and 
utterances  
g. Understanding the relation within the sentence 
h. Understanding the relation between parts of a text through the 
lexicon cohesion device 
i. Understanding cohesion between parts of a text through the 
grammatical cohesion device 
j. Interpreting text by going outside it 
k. Recognizing indicators in discourse 
l. Identifying the main point of the piece of discourse 
m. Distinguishing the main idea from supporting details 
n. Basic reference skill 
o. Skimming 
p. Scanning  
 
 
Based on the explanations of reading ways above, the writer concludes 
that to become a good reader, the students should understand the ways and skills 
in reading, so they can organize and read the reading text accurately.  
 
2.1.3 Teaching Reading 
In teaching reading, there are several principles that must be considered by 
the teacher. This teaching principle may guide the teacher in the process of 
teaching reading. According to Harmer (2001:70-71) there are six principles of 
teaching reading; the first, reading is not a passive skill: reading is an incredibly 
occupation. The teacher should have the knowledge about the words, pictures, and 
arguments. The second, the students need to be engaged with what they are 
reading: the students who do not engage with the text will not have any interest to 
the text. So, they need to be engaged with the material they read. The third, 
students should be encouraged to respond to the content of a reading text, not just 
the language. It is important to let the students respond to the meaning of the 
message of the reading text. The fourth, prediction is the major factor in reading. 
The prediction may help the students to comprehend about the text. The fifth, 
match the task to the topic. The reader should choose the reading task which is 
suitable to the reading topic. The last or the sixth, good teacher exploits, reading 
text to the full: Good teacher integrate the reading text into interesting class 
sequences. 
There are a lot of principles of teaching reading that can help students to 
improve their reading comprehension. From the explanation above, to become a 
 
 
good teacher in teaching reading, the teacher should pay attention to these 
principles that guide the teacher in the process of teaching reading. Besides, the 
teacher should pay attention to their method, strategy or strategy of teaching 
reading in the classroom. 
Strategies are especially important for language learning because they are 
tools for active, self-directed involvement, which is essential for developing 
communicative competence (Rebecca. L. Oxford:  1991). In addition, learning 
strategies are the specific actions taken by the learner to make learning easier, 
faster, more enjoyable, more self-directed, more effective, and more transferable 
to new situations. 
Rebecca states that there are two majors of strategies, as follows: 
a. Direct strategies are language learning strategies that directly involve the 
target language. Direct strategies for dealing with the new language, is like the 
performer in a stage play, working with the language itself in a variety of 
specific tasks and situation.  
b. Indirect strategies for general management of learning. This class is made up 
of metacognitive strategies for coordinating the learning process, effective 
strategies for regulating emotions, and social strategies for learning with 
others. However, the subdivision of this strategy is metacognitive, affective, 
and social. 
Dealing with these strategies used in this research, Round Robin and 
Character Quotes strategies are indirect strategy because the student is the center 
of the process in learning in the classroom.  
 
 
2.1.4 Narrative Text 
Narrative text is a kind of text which is telling about a story that happened 
in the past. According to Thomas S. Kane (2000:366), narrative is a meaningful 
sequence of events told in words. The content of narrative text is very familiar and 
very easy to find in daily life, because the themes of this story have close 
relationship with human life and human characteristics. Furtheremore, Knapp and 
Watkins (2005:97) believes that narrative has a powerful social role in order to 
entertain and to educate people. This kind of text is familiar and easy to find in 
daily life, because the themes of this story have close relationship with human life 
and human characteristics. 
Anderson and Anderson (2003:8) also mentioned that narrative is a piece 
of text which tells a story and, in doing so, entertains or informs the reader or 
listener. Meanwhile, Percy in Permana and Zuhri (2013: 2 ) statethat narrative is a 
type of essay that tells a story or a series of events in which they occur. Its 
purpose is to give meaning to an event or a series of events by telling story. From 
these statements it can be inferred that narrative texts is concerning with a story. 
The story includes some events which is presented to amuse the readers or 
listeners. So, written narrative texts are aimed to entertain the readers.  Since 
every type of genre has its social function, Gerot and Wignell (1995:204) argue 
that “the social function of narrative is to amuse, entertain and deal with actual or 
vicarious experience in different ways.” Narratives deal with problematic events 




Quoted from Barwick (1999:4) states that narrative can be divided into 
two categories namely traditional fiction including folktales, fairy tales, parables, 
moral tales, fable, myths, and legends; and modern fiction including modern 
fantasy and contemporary realistic fiction. The generic structures of narrative text 
are as follows: the first is an orientation (can be a paragraph, a picture or opening 
chapter) in which the narrator tells the audience about what, when and where the 
action is happening. The second is a complication that tells the beginning of the 
problem which leads to the crisis of the main of participant. And the third is a 
resolution provides the final series of the events either in happy or sad ending. 
In summary, narrative is a kind of text that tells a story to amuses the 
reader, to make the reader think about an issue, and also to teach them a lesson. 
Narrative text shows the sequence of events which involves imaginative thoughts 
and fictive stories to present a touch story. It spreads the sequences one by one to 
get an amazing story. 
Derewianka (1990: 32) states that there are three steps for constructing a 
narrative, they are: 
1) Orientation, in which the writer tells the audience about who the character in 
the story are,where the story is taking place, and when theaction is happen. 
2) Complication, where the story is pushed along by a series of events, during 
which we usually expect some sort of complication or problem to arise. It just 
would not be so interesting if something unexpected did not happen. This 
complication will involve the main character(s) and often serves to 
 
 
(temporally) toward them, for reaching their goal. Narratives mirror the 
complications we face in life and tend to reassure us that they are resolvable. 
3) Resolution, In a “satisfying “narrative, a resolution of the complication is 
brought about. The complication may be resolved for better or for worse, but it 
is rarely left completely unresolved (although this is of course possible in 
certainly types of narrative, which leave us wondering (how is the end?) 
 
2.1.5 Round Robin Strategy 
Round Robin strategy is one of the strategy in cooperative learning. 
Kohonen (2003:36) points out that in a good group of cooperative learning, there 
are a heterogeneous group which consist of four members including a high 
achiever, one/two average achievers, and low achievers. Based on this definition, 
a teacher need to divide the students in group by combine high and low students, 
it is accordance with the fact that if the members of the group did not divided in 
fair. They will get difficulties in reaching the result. These statements are 
supported by Jacobs (2006:31- 32) which explains about the benefit of placing 
students in group of four. He states, larger groups (more than two) have 
advantages as well, because for more complex tasks, where are more people and 
perhaps cooperative learning has a wider range of skills and knowledge from 
which to draw. This is very relevant with strategy named Round Robin strategy. 
Jacobs, Lee, & Bell (1997:28) explain that this strategy is called round robin, 
because they go round in a circle with each person getting a chance to talk just 
like Robins sings. The groups use cooperative technique round robin to discuss 
 
 
their own beliefs about learning. 
 Round Robin strategy involves students’ participation and they have to 
work cooperatively with their classmates in groups. Moreover according to Kagan 
& Kagan (2009), the implementation of round robin technique improves their 
social skill. They also explain that there is a spectrum of social skills required to 
be a good team member. The members have to know how to help when help is 
requested. But they also do not want to be a know-it-all. They need to know how 
to be a good leader. But they do not want to become too bossy. They cannot be 
too shy to participate, but not too loud or assertive to overwhelm their teammates. 
They have to know how to motivate their teammates when they are down. They 
have to listen to teammates to understand their perspectives. They have to know 
how to accept rejection gracefully when their idea is not selected. They have to 
know how to take turns, politely disagree, resolve conflicts, and reach consensus. 
These are just some of the many skills necessary to be a good teammate. 
Parenthetically, these are also life skills critical for success in the workplace, for 
family life, and for positive social relations. This strategy can be viewed as one of 
the kagan’s cooperative structural approaches used for team and class building, 
communication, mastery of learning, and critical thinking (Shaaban and Ghaith, 
2005, p. 19).  
Round robin strategy is a strategy that appropriate in four of language 
skill. As Kagan (2003:58) said that Round Robin strategy could be used in 
teaching reading, writing, or any other curriculum content. It means that by using 
this strategy, the students are expected to be easier to increase their reading 
 
 
comprehension, especially in comprehending narrative text.  
Kagan (1992) says that there are some advantages of using Round Robin 
strategy in the teaching and learning process. They are:  
o Allowing all students to contribute answers.  
In round robin technique all students have responsibility to give contribution 
in doing the assignment. So none will do nothing. 
o Determining what students already know about a concept prior to its 
introduction.  
Since each student answers the question, his/her understanding towards the 
task will be observed. The rest of the group members also can build new 
knowledge or concept from the previous thoughts from different members. 
o Creating positive peer response groups.  
The use of round robin technique in teaching learning process also can help 
the students create positive peer response groups. Students can learn how to 
respect their friends’ thoughts and opinions.  
o Useful for reviewing material or practicing a skill. 
This technique is useful for reviewing materials delivered by the teacher. 
Students do not only get the information from the teacher but also from their 
peers. By using this strategy, students can develop linguistic and academic 
skills simultaneously. The outcome of their work is both a reflection on how 
well the group functioned and an academic assessment tool for the instructor. 
Furtheremore, Patricia in Govindo (2013:10) also stated that Round Robin 
has advantages, they are: to involve students in reading, to build confidence and 
 
 
develop schema, to foster comprehension, to assess reading, and to develop fluent 
reading. So, Round Robin helps to motivate students’ interest and this strategy 
makes the students easier to comprehend the text. 
According to Karre (2009:9), Round Robin Strategy could be used in 
group discussion form in the class. It means that Round Robin Strategy is one of 
the strategies to improve students’ reading comprehension in group. Therefore, 
this strategy gives an opportunity to the students to answer the question freely by 
using their own idea. So, Round Robin Strategy could improve students’ self-
confidence. 
Round Robin strategy is also content free and repeatable (Kagan,2009:53). 
In Round Robin strategy, each student in groups expresses their ideas in turn. 
Teacher may have students do a Round Robin by describing something, retelling 
or modify a story, stating opinion on social issues and telling their experience in 
class. Each time teacher uses Round Robin strategy with different content, teacher 
could create a different activity. In conclusion, because of free content, it makes 
this strategy flexible for various subject matters. 
Kagan (2009:53) stated that the procedures of round robin strategy are as 
follows: 
1) The students are divided into five groups. 
2) The students are given the explaination by the teacher about how round 
robin strategy will work.  
3) The teacher gives the chops of a narrative text and the teacher asks the 
students to arrange the chops of narrative text into a good arrangement. 
 
 
4) The students read the text individually. 
5) The teacher gives the question provided in the handout in turn. 
6) The students have some time of thinking. 
7) Each member of the groups takes turn stating or sharing the responses 
about the answers given. 
Furthermore, Kagan (2009:58) stated that the implementation of round 
robin strategy improves students’ social skill. There is a spectrum of social skills 
required to be a good team member. Social skills mean students become more 
polite and cooperative. Here, students are able to resolve conflicts, understand and 
accept points of view different from their own, and the students are also more 
respectful and responsible, better able to control their impulses.  
In sum, the researcher pointed out the experts’ statements above. In this 
strategy the students work in a group which consists of four or six members. They 
share their understanding of a text. Each person should participate during the 
discussion, so that it is more efficient because no one does anything during 
discussion. Here, students do not only learn how to solve problems, but also learn 
how to cooperate with their teammates.  
The process of this strategy is quite simple. It means that round robin strategy 
must be able to do cooperative learning in activity or answer a question given by 
their teacher, and the question has many possible answers. 
In conclusion, by using this strategy, the students do not only learn how to 
solve problems but also learn how to cooperate with their teammates. This 
strategy enables students to enhance their ability in teambuilding, communication, 
 
 
thinking skill, mastering materials, and sharing information. By using this 
strategy, the whole class can participate in the lesson fairly and actively and also 
the students are expected to be easier to increase their reading comprehension, 
especially in comprehending narrative text. 
 
2.1.6 Character Quotes Strategy 
Character Quotes is a strategy that acquaints students with a topic to be 
studied by examining the actual quotations of a character from a narrative text or 
of an actual person featured in an expository text (Sejnost, 2009:15).  She also 
said that Character Quotes Strategy is pre-reading strategies that extend students’ 
insight into a character: fiction or nonfiction. Based on this definition, This 
strategy will be more efffective if the students have prior knowledge about the 
story, Besides, Padkomorka (2011:55) also states that Character Quotes strategy is 
a way to guide students' comprehension and help students remain actively 
engaged while they read. Then, Dough says that Character Quotes is one of 
strategies that is helpful for students when they try to comprehend the Narrative 
text. By creating a profile, students can synthesize the traits they have identified 
into a preliminary sketch of the character; in addition, they can predict major 
themes or conflicts that may arise in the text. 
Dough (2009:62) explains about the steps in doing the Character Quotes 
Strategy. They are as follows:  
a. Preview the text to identify several quotes by character, historical figure 
or author that illustrate different facets of individual personality. 
 
 
b. Students work in cooperative groups, each group with different quotes to 
consider. As groups to generate as many words as possible that describe 
their impression of this person based on the quotes. 
c. After each group has generated a list of descriptors, they read the group’s 
quote to the entire class and share the list of the character qualities and 
trait that the group associates with the character. 
d. Involve the students about making generalization about the character or 
individual.  
e. Students read the story, biography or other selection. After reading, 
students return to their personality profiles to discuss what new quality or 
traits they might add and how they would change the profile to make it 
better match their understanding of the character or individual.  
Sejnost (2009: 46) also explains about the steps in using the Character Quotes 
Strategy. They are as follows: 
a.  First, teacher selects a series of quotations that clearly reflect and  illustrate 
the various elements of the characters or figure’s personality.  For 
example, “Get on the leaf, Mr. Ant, and I’ll carry you to safety.” “Good 
bye, and take care you don’t fall in again” said the Mrs. Dove. (Adopted 
from the story of the dove and the ant)  
b.  Students then study the list of quotes and generate their impression of the 
quotes. For example the impressions from the dove’s quotation are: 
kindhearted, want to help, fascinating, nice, calm, wise, responsible etc. 
c. Working individually or in small groups, students consider the impressions 
 
 
they have gained from the quotes and generate a list of qualities and 
generalizations about the character. 
d. The students then present their lists to the class. e. After all quotes have 
been discussed, the students develop a four to five- sentences profile of the 
characters. For example: Mrs. Dove was 
a   kindhearted and nice animal. She was also fascinating animal. She was so 
wise that she warned the ant to be careful. f. As the students read a 
narrative or expository text from which the  quotes came, they can add to 
their character’s profile. For example: Mrs. Dove was a kindhearted and 
nice animal. She was also fascinating animal. She was so wise that she 
warned the ant to be careful. Even though she was not the friend of Mr. 
Ant, she wanted to help Mr. Ant from the water. 
Character Quotes is one of strategies that is helpful for students when they try 
to comprehend the Narrative text. According to Buehl (2009:66) there are 4 
Advantages of using Character Quotes Strategy. They are as follows 
a. The students will be introduced to the various characters on the story. 
b. The students will know the theme or issue that may arise at the story. 
c. The strategy helps the students to make reference from the story. 
d. Then the strategy makes the students become critical readers and it can 
deepen their understanding. 
 From the explanation above, it is clear to say that Character Quotes 
Strategy is a proper strategy that can be used to teach reading comprehension 
precisely in Narrative text. Character Quotes Strategy not only  focuses on helping 
 
 
students’ reading comprehension, but it is also assists in the other language skills 
namely writing, speaking and listening in its application at the classroom. 
 
2.2 RELATED RESEARCH 
Related research require some previous researches conducted by other 
researchers in which they are relevant to this research itself. Besides, the related 
research have to analyze what the point that focuses on, informs the design, and 
find the conclusion of the previous researches, as follows: 
a. Eldredge, et al. (1996) carried out a research entitled “Comparing the 
effectiveness of two oral reading Practices: Round-Robin Reading and the 
Shared Book Experience”. Seventy-eight second graders from two elementary 
schools in a community of approximately 85,000 people in the Rocky 
Mountain region participated in the study. About 65% of this community is 
comprised of Anglo-American middleclass families; about 30% is comprised 
of Native-American, Hispanic, and African-American middle-class families; 
and about 5% is comprised of lower-class families coming from all ethnic 
groups. Schools were selected based on socioeconomic status and drawn from 
community areas that represented the entire spectrum of the community. 
Potential confounding due to school effects was controlled by crossing both 
treatments and teachers in both schools through random assignment. This 
research compared the effectiveness of two oral reading practices on second 
graders’ reading growth: shared reading and round robin reading. The 
instruments for this study consisted of a norm-referenced standardized 
 
 
achievement test, the Iowa Tests of Basic Skills (ITBS), and a researcher 
constructed Oral Reading/Retelling Test (ORRT). Three subtests of the ITBS 
were administered during the experiment: word analysis, vocabulary, and 
comprehension.  The result indicated that the shared book experience was 
superior to round robin reading in reducing young childrens’ oral reading 
errors, imroving their reading fluency, increasinf their vocabulary acquisition, 
and improving their reading comprehension. 
The similarities of his study with this study are : his tudy was campare 
between the effect of two strategy as independent variable and also employed 
quassi experimental research design. And then his study use as same as 
strategy with this study in independent variable named Round Robin strategy 
and reading comprehension as dependent variable. But, in the other hands, his 
study also has differences to this study that his study was conducted for 
elementary level and this study is conducted in junior highscool level. Next, 
the sample in his study based on socioeconomic status of the school while 
this study doesnot pay attention to that. 
b. Kelly (1995) carried out a research entitled “ Round Robin Reading: 
Considering Alternative Instructional Practices That Make More Sense “.  
This research was calssroom action research. It was conducted in elementary 
classroom from the first until third grade with 72 students as sample in this 
research while 49 of them are giving a treatment or round robin strategy and 
23 of them did not giveng a treatment while they were devidied in two 
classrooms, primary and intermediate. The reasercher was interested in how 
 
 
well classroom practices which preservice students observe during fieldwork. 
The researcher used 5 alternative in applied round robin in the class, the first is 
involving the students in reading. second, build the confidence and develop 
schema. Third, foster comprehension. Next, assesing reading and the last 
develop fluent reading. The result of this research was round robin can 
manage, involve, assess, and foster fluent reading and comprehension of the 
students. 
Kelly’s study has similarity to this study which is Round Robin Strategy as 
independent variable. The diffenences of her study are from the sample of the 
study that she took the elemtary students level as the sample while this study 
take junior highschool level as the sample. Next, she was conducted an 
classrom action reseach while this study conducts experimental research. 
c. Novinda (2015) carried out a research entitled “ Teaching Narrative Reading 
By Using Character Quotes Strategy To The Eleventh Grade Students Of 
MAN 1 Palembang “. The design of this research was quasi experimental 
design using pretest and post test nonequivalent group design. Purposive 
sampling was used in this research where 30 students was belonged to   
experimental group and 30 students belonged to control group. The objectives 
of this study are to find out wether or not there is a significant improvement 
before and after the treatment on eleventh grade students’ reading 
comprehension scores of MAN 1 Palembang by using Character Quotes 
strategy and to find out wether or not there is significant difference on the 
eleventh grade students’ reading comprehension scores of MAN 1 Palembang  
 
 
between the students who are taught by using character quotes strategy and 
those who are not. The test was given to the sample as a measure in collecting 
the data. The data was given twice for both experimental and control groups. 
To verify the hypotheses, the data of pretest and posttest were analyzed by 
using independ sample t-test in SPSS program. The findings showed that the 
p-output from paired sample t-test (sig2-tailed) was 0.000 which was lower 
than 0.05 and t-value 11.339 was higher than t-table with df=29 (2.0452). The 
result of psample t-test was 0.001 which was lower that 0.05 and than t-table 
with df=58 (2.0017). so, from that result, the writer inferred that teaching 
narrative reading by using Character Quotes strategy had significant effect on 
the students’ comprehension scores. 
The similarities of Novinda’s study with this study are in independent 
variable that used Character Quotes Strategy. Then, her study was focused on 
comprehended the same kind of the text that was narrative text and also, the 
research finding that found the significant effect of using Character Quotes 
Strategy on students’ reading comprehension scores. The research design of 
her study was also as same as this study that used experimental design using 
pretest and post test nonequivalent group design. The differences of her study 
with this study are from the using of control group while her research used it 
and this one was not.  
d. Catillo (2007) carried out a research entitled “ Improving Eleventh Gradeers’ 
Oral Production in English Class Through Cooperative Learning Strategies 
(Round Robin). This study aimed to report a research finding on eleventh 
 
 
graders at Colegio De Bachillerato Patria in Bogota. The main objective of the 
research was to establish strategies to help students to improve their oral 
production in English. This school is located in north of Bogota in Chico 
neighborhood. The total number of the students in this school was 1050 and in 
each course there were 35 students on average. This research is an action 
research taht adopted Cohen and Manion’s model that proposed eight stages in 
action research process ; identify the problem,develop a draft proposal, review 
what has already been, restate the problem, select research procedure, choose 
evaluation procedure, and collect data, analyze it and provide feedback. The 
researcher used some technique in collecting the data, they are: field notes ( 
that was done for each classes), students’ and teachers’ survey ( including fifty 
three eleventh graders), students’ interviews and audiotapes recording. After 
conductiong a research the researcher conclude that cooperative learning 
strategy, round robin, can help the students to improve their oral production 
and interaction. 
Catillo’s study has similarities with this study in using the strategies 
named Round Robin Strategy. But, his study also has differences in some 
aspect, such from the main objective of the research that he was establish 
strategies to help students to improve their oral production in English while 
this study focuses on reading comprehension especially in narrative text.  
e. Yudhi (2017) carried out a research entitled “ The Use of Cooperative Round 
Robin Discussion Model to Improve Students’ Holistic Ability in TEFL 
Class”. This research is classroom action research that addresing thee main 
 
 
issue namely, how to improve students’ holistic ability in TEFL class covering 
students’ confidence, independent learning, and students’ critical 
thinkingusing Round Robin strategy. In collecting the data. The researcher 
used pop-up quiz, teacher made-test, classroom participation sheet, 
observation sheet, and rubrict. And data belongs to quantitative and 
qualitative. Quantitative analysis is pertained to gauge students’ critical 
comprehension on TEFL issues through test, quiz, and worksheet. Meanwhile, 
for the qualitative analysis, constant comparative method is executed to 
enlighten parallel variable to depict students’ presentation skills, confidence, 
and independent learning.  
Round Robin strategy was implemented in this research where the class 
is divided into groups with four to five students in each group so they can 
implement within group presentation more effectively before they conduct 
classroom presentation. Every group also discussed the same topic so that in 
one meeting all groups also talk, discuss and present similar topic. The main 
teaching started with internal group presentation, where each member of the 
group presented the topic using their own language. They are not allowed to 
follow the language from the book because another member in the group will 
monitor the language use, provide question from each internal group 
presentation. The result of the study was Round Robin  strategy operates well 
if it is supported with fixed and detailed roles of both students and teacher so 
that equal interactive practice well established. 
 
 
The similarities of Yudhi’s study with this study are from the aspect of 
research design that both of these research use quassi experimtal design. Not 
only that but also both of these research have the same strategy name Round 
Robin Strategy. The differences between both of these study is from the main 
issue of the study that Yudi focused on the students’ critical thinking and 
students’ confidence while this study was focused on the students’ reading 
comprehension.  
f. Dewi (2016) carried out a research entitled “ The Implementation of TSTS 
and Round Robin Learning Models to Enhance Communication Skill and 
Social Studies learning Outcome For the Fourth Grade Students”. This 
research was a classroom action research (CAR) that consist of two cycle. 
Each cycle consist of four stages, they are : planning, implementation, 
observation, and reflection. This research aimed to determine the enhancement 
for communication skills and social studies learning outcomes for the fourth 
grade students of SDN Kupang 1 Jabon Throught the implementation of TSTS 
and Round Robin strategy. The subject of this research was foruth grade 
students from 2015/2016 academis year that consist of 26 students. The 
researcher used observation in collecting the data and the data were analysed 
by qualitative data analysis technique that includes three phases: (1) data 
reduction; (2) data presentation; (3) conclusion withdrawal and verification.  
There are some benefits of this research: (1) can add and develop a 
repertoire of science education and learning, especially about learning by 
using cooperative learning model TSTS and Round Robin in social studies; 
 
 
(2) developing insights of science, especially in social studies; (3) in order to 
create positive habits such as; cooperation within the group, active in 
learning, learn to socialize, express opinions, respect the opinions of others, 
share information, responsible for learning and critical thinking; (4) For 
consideration in the implementation of cooperative learning to improvise with 
TSTS and Round Robin learning model on the other class; (5) to provide 
motivation and innovation in doing the learning, to foster and instil in 
students a sense of pleasure; (6) to be considered in conducting further studies 
class actions; (7) increase professionalism teachers in performing the task of 
teaching by involving students directly in the learning, and can empower 
students to work together. The finding of this research was through the 
implementation of TSTS and Round Robin learning models can improve 
communication skills and student learning outcomes.  
Her study has differences with this study in some aspects such her study 
was conducted to measure students communication skill while this study was 
conducted to measure reading comprehension. Furtheremore, her study was 
conducted in elemtary level while this study will be conducted for junior 
highschool level. The similarity of her study with this study can be seen from 
the aspect of strategy that use Round Robin Stategy.  
g. Maharnis (2014) carried out a research entitled “ Teaching Writing By 
Combining Loopingn And Round Robin Strategies At The Eighth Grade 
Students Of Junior Highschool. This study was a classroom action research 
while the sample of this study was the eight grade students. The researcher in 
 
 
this research applied 5 procedures in teaching and learning proces ; (1) pre-
teaching writing activity to build the students’ background knowladge, (2) 
whilst-teaching activities which are done while the teacher presenting the 
strategy in teaching process, in this part, the researcher applied both of the 
strategies, the first is Looping strategy in exploration session and then Round 
Robin Strategy in elaboration session. (3) confirmation, (4) post teaching 
writing activities, (5) closing. After conducting a research, the research found 
that the use of combining Looping and Round Robin strategy can motivate 
students in mastering the process of writing and provide them with a good 
ability in writing. Combining Looping and Round Rubin strategies in teaching 
writing is a good way for the students at Junior High School. It makes students 
more interesting in learning and they are can improve the writing ability and 
can get ideas and information in the text.  
The similaritites of Maharnis’ study with this study is from the strategy 
that is used in the study named Round Robin strategy. The differences can be 
seen from the skill that the researcher want to measure. The previous one want 
to focuse on writing skill while this study focused on reading comprehension. 
h. Ningsih (2013) carried out a research entitled “ Teaching Reading By 
Combining Chacter Quotes With Read Examine Decide Write (REDW) 
Strategy At Senior High School”. This research is intended to Character 
Quotes with Read Examine Decide Write (REDW) Strategy in understanding 
a text that the main attraction for students in reading. In this paper, the author 
discusses how to teach reading by combining the two strategies, namely 
 
 
Character Quotes and Read Examine Decide Write (REDW) Strategy. In 
application, the teacher previewing the text for purpose of finding Quotes 
from a character that provide insight into individual’s personality. Second, 
telling the students all Quotes are from the same character. Third, writing 
Quotes on individual pieces of paper for distribution to studets group. Fourth, 
deviding students into groups 3-4 and giving each group 1-3 quotes. Fifth, 
instruct students to make predictions based on quotation to analyze the text. 
Then, ask them to read the quotation. The author said by using this strategy 
the students would be easier in comprehending a text or a paragraph because 
this strategy is an excellent, effective, and engaging strategy that places 
responsibility upon students to construct their own meaning from a reading. 
Both of these strategy use Character Quotes strategy in reading activity. 
And also the type of these study is an experimental research which use pretest 
and post test. The difference is form the sample of the research that the 
previous conducted the research in senior highschool level. 
i. Dhaniar (2015) carried out a research entitled : Improving Use of round robin 
strategy for the tenth grade Students of smk farmasi “Indonesia. This is an 
action research that was conducted in two cycle with two meeting in each 
cycle. The participants in this research were english teacher as the collaborator 
and the students of class Xe. The data of this research were in the form of 
qualitative and quantitative. The qualitative data were obtained by doing 
observation as well as interviewing the students and the English teacher. The 
results of the qualitative data were in the form of field notes and interview 
 
 
transcripts. The quantitave data were analyzed by using t-test statistics in 
SPSS program. The actions implemented in this research were implementing 
the round robin technique in the reading class, employing the stages of the 
reading comprehension practice: pre reading, while-reading and post-reading 
in teaching learning process, and providing input texts which were related to 
their competencies. The results of the research showed that round robin 
technique was effective to improve the students’ reading comprehension and 
students’ participation in reading class. The students’ understanding toward 
descriptive texts improved.  
Both of these study used Round Robin Strategy as independent variable. 
The difference was the genre of the text given to the students, this research 
used Narrative text while Dhaniar used descriptive text. 
j. Next, a research was conducted  by Amir Marzban and Ali Asqar Akbarnejad  
(2013) entitled “ The Effect Of Cooperative Reading Strategies On Improving 
Reading Comprehension Of Iranian University Students “. This research 
investigated  the effect of cooperative reading strategies on reading 
comprehension of Iranian uneversity students. The subjects in this research 
were 60 male university students in Babol technical centre, Iran. They were 
randomly assigned into two groups: the experimental group using cooperative 
reading strategies and the control group using a traditional method of 
instruction. Training was sixteen sessions. And it was done in three hours in a 
sessions. Statistical result revealed that the experimental group did much 
better than the control group and consequently cooperative reading strategyies 
 
 
were effective on improving reading comprehension of  Iranian university 
students.  
The similarities of their study with this study are from the strategy that was 
used in the study, that is, cooperative stratgegy (Round Robin) and use the 
same design (experimental design), but the sample of this study was students 
of junior highschool level and the their study was the students of university 
level. 
k. Brunstein (2015) carried out a research entitled “ Improving Students’ 
Reading Comprehension Skills : Effects of Strategy Instruction and 
Reciprocal Teaching”. The research was investigated the effects of three 
different forms of strategy instruction on 210 elementary school students’ 
reading comprehension. Students were assigned to any one of three 
intervention conditions or to a traditionale instruction condition ( control 
condition ). Training students were taught four reading strategies 
(summerizing, questioning, clarifying, predicting) and practiced these 
strategies in small groups ( reciprocal teaching ), pairs, or instructor quided 
small groups. At both the poth and follow up test the intervention students 
attained higher scores on an experimenter developed task of reading 
comprehension and strategy use than the control students who received 
traditional instruction. Furtheremore, students who practiced reciprocal 
teaching in small groups out performed students in instructor quided and 
traditional instruction groups on a standardized reading comprehension test.  
 
 
The differences between his study with this study can be seen from the 
sample that his study was conducted for elementary school while this strategy 
will be conducted in Junior highschool level. The similarities can be seen from 
the research design ( experimental design ) and the skill of students activity, 
reading comprehension. 
l. Njenga (2010) carried out a research entitled “evaluation of the effectiveness 
of cooperative learning structur in improving students’ performance”. Type of 
this researcher an experimental research which use pretest and post test. The 
sample of this research was all ninth grades (53 students) in public highschool 
in Louisiana. Based on the data analysis, the result did not indicate any 
statistical significance between the two groups. However, it was observed that 
students who worked in cooperative groups were more engaged, more 
responsible in completing group assignment and more organized while 
working in their respective groups. These result may encourage the practice of 
cooperative learning strategies in a highschool level setting.  
The similraties between this study with the previous is from the type of the 
researcher that use an experimental research which use pretest and post test. 
The reasearcher also use cooperative learning strategy that is Round Robin, 
but the the difference is this study compare between three classes ( 
experimental group 1, experimental group 2, and control class) of junior 





2.3 OPERATIONAL CONCEPT 
Operational concept is an important element in scientifict study to avoid 
misunderstanding and to give guidance in collecting data in the research because 
it is still operating in an abstract form of the research, planning, which must be the 
particular word in order to be easy to measure empirically and clarify briefly the 
variable used in this research. There are three variables in this research: they are 
variable X that is Round Robin strategy and Character Quotes strategy, and 
variable Y that is students’ reading comprehension, especially the eight grades 
students of MTs Sawah Subdistrict of North Kampar. 









The research variable according to Sugiyono (2015: 61) is an attribute or 
the nature or value of people, activities that have certain variations determined 
by researchers to be studied and then drawn by conclusions. In this study, there 
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1. An independent variable is an attribute or characteristic that influences 
or affects an outcome or dependent variable. (Creswell 2012: 117). The 
implementation of Classwide Peer Tutoring Technique.  
2. An independent variable of the implementation Student Team 
Achievement Devision Technique. 
3. A dependent variable is an attribute or characteristic that is dependent 
on or influenced by the independent variable. (Creswell 2012: 117). In 
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a. Teacher devides the 
students into five groups. 
b. Teacher gives the 
explaination to the 
students about how 
round robin strategy will 
work.  
c. Teacher gives the chops 
of a narrative text and 
the teacher asks the 
students to arrange the 
chops of narrative text 
into a good arrangement. 
d. Teacher asks the 
students to read the text 
individually. 
e. Teacher gives the 
question provided in the 
handout in turn. 
f. Teacher gives the 
students some times of 
thinking. 
g. Teacher gives Each 
 
 



























member of the groups to 
take turn stating or 
sharing the responses 
about the answers given. 
Kagan (2009:53) 
 
a. Teacher preview the text 
to the students 
b. Teacher divides the 
tudents into groups  
c. Teacher gives different 
quotes to each groups.  
d. Teacher asks the 
students to identify 
several quotes that 
illustrate individual 
personality. 
e. After that, teacher asks 
them to read the group’s 
quotes. 
f. Teacher asks the 
students to make 
generalization about the 
character or individual.  
g. 7) Teacher asks the 
students to read the 













of Narrative text 
- Students’ ability to 
identify the main idea. 
- Students’ ability to find 
out factual information/ 
details of the text. 
- Students’ ability to 
identify the meaning of 
unfamiliar words  
- Students’ ability to 
identify reference from 
the narrative text.  
- Students’ ability to 
identify the generic 
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structure of the text. 
 
 
2.4.     ASSUMPTION AND HYPOTHESES 
2.4.1 Assumption 
In this research, it is known that there are many strategies which  the 
teacher can appply in teaching learning process to build the students' capability in 
English. It is assumed that using Round Robin and Character Quotes are suitable 
strategies to teach reading for the students and to increase their capability in 
reading comprehension. 
2.4.2 Hypotheses 
The hypotheses is researchers’ tentative prediction of the results of the 
research findings” (Gay, 2009: 71). The hypotheses are formulated as follows:  
Ho1: There is no significant difference on students’ reading 
comprehension taught by using Round Robin (RR) Strategy at the 
eighth grade students of MTs Sawah 
Ha1: There is a significant difference on students’ reading 
comprehension taught by using Round Robin (RR) Strategy at the 
eighth grade students of MTs Sawah 
Ho2: There is no significant difference on the students’ reading 
comprehension taught by using Character Quotes (CQ) Strategy at 
the at the eighth grade students of MTs Sawah 
Ha2: There is a significant difference on the students’ reading 
comprehension taught by using Character Quotes (CQ) Strategy at 
 
 
the at the eighth grade students of MTs Sawah  
Ho3: There is no significant difference on students’ reading 
comprehension between the students who were taught by using 
Round Robin (RR) strategy and the students who were taught by 
using Character Quotes  (CQ) strategy at the eighth grade students 
of MTs Sawah. 
Ha3:  There is significant difference on students’ reading comprehension 
between the students who were taught by using Round Robin (RR) 
strategy and the students who were taught by using Character 























3.1 Research Design 
This research was a comparative study that used a quasi experimental design 
nonequivalent pre-test and post-test group design” Two groups serve as the 
experimental groups. John W. Creswell (2008: 299) explains that experiment is 
testing an idea (practice) to determine whether it influences an outcome or 
dependent variable. Creswell also states that when individuals are not randomly 
assigned, the procedure is called a quasi experiment (2009: 155). Gay said “An 
experiment typically involves a comparison of two groups (although as you will 
see later, there may be only one group, or there may be three or more groups). 
This research consisted of independent variable (variable X) that referred 
to Round Robin Strategy and Character Quotes Strategy, and dependent variable 
(variable Y) referred to students’ reading comprehension. Therefore the 
experimental class was provided with pre-test, treatment, and post-test. It could be 
drawn in the following table: 
Table III.1 
 Research Design 
Group Pretest Treatment Posttest 
E1 P1 X1 P2 
E2 P1 X2 P2 
    Figure (Creswell 2009:160) 
 E1 : Experimental Group 1 
 E2 : Experimental Group 2 
 X1 : Independent Variable 1 (R2 Strategy) 




 P1 : Pre-test 
 P2 : Post-test 
 
3.2 The Location and the Time of the Research 
This research was conducted at MTs Sawah subdistrict of North Kampar. 
It was located in Kampar Regency. This research was conducted from April up to 
May 2019. 
 
3.3  The subject and Object of The Research 
Based on the title of this research, the subject of the research was the 
eighth grade students of MTs Sawah. The object of this research was the 
difference reading comprehension of narrative text between students’ was  taught 
by using Round Robin Strategy and Character Quotes strategy. 
 
3.3      The Population and Sample of the Research 
3.4.1  Population 
The population of this research was the eighth grade students of MTs 
Sawah subdistrict of North Kampar in 2018-2019 academic year. There were 
three classes in this grade. The total number of them were 71 students. The 








Total Population of the Eighth Grades at 
MTs Sawah Academic Year 2018/2019 
No Class Number of Students 
1 VII A 25 
2 VII B 25 
3 VII C 26 
4 VIII A 24 
5 VIII B 24 
6 VIIIC 23 
7 IX A 23 
8 IX B 24 




According to Sugiyono, (2010:118) sample is part of the population. 
Creswell, (2015:288) Sample is sub-groups of the population target, which was 
investigated by the researcher. In this study, the researcher was used cluster 
sampling. The cluster can be interpreted as a group or collection Yusuf, 
(2014:158).  
Gay, (2000:129) states that cluster sampling randomly selects groups, not 
individuals. All the members of selected groups have similar characteristics. 




There were three classes of the students at the eight grade in academis year 
2018/2019. And all of them be the population in this research. To choose the 
research sample, the researcher used a cluster sampling technique while it was a 
cluster sampling randomly selects the groups, not individuals. (Gay, 2000:129). In 
cluster sampling all the members of selected groups need to have similar 
characteristics. The similar characteristic intended for both of classes were: the 
students who are taught by same English teacher, the students have the same level, 
and the students have the same material about learning of reading, they are in the 
group and have same chance to be selected as the sampleAmong 3 classes of the 
eight grades, two classes are taken as the sample of this research as follows : 
Table III.3 
Total Sample of the Research 
No 






1 VIIIA 13 11 24 
2 VIII B 10 14 24 
Total 48 
 
3.5     Data Collection Technique   
3.5.1 Observation 
Observation is the process of individual to get the information about 
others by viewing their action in the class. In this study, Observation is a 
technique to collect the data which the reseacher directly observe the object 
in a resech to know all of the situation and activities during do Round Robin 




observation checklist to support the observation  during the teaching  and 
learning process and to get the detailed description of the research. In 
observation technique, the researcher made the table that consist of four 
colums. The first colum was number. The second was  operational concept 
and then the colum for the treatment that teacher did the same as operational 
concept of each strategy. And the last was the colum for the treatmen that 
the teacher did not do the same as operational concept. 
3.5.1.1 Observation Data in Teaching Round Robin strategy on 
Students’ Reading Comprehension 
Observations of reading comprehension were the instruments in helping 
researchers to understand what really happened in the classroom, and how 
the recommendations made for instruction could be  implemented. In this 
study, the researcher observed the teacher and then completed a checklist 
which consisted of a series of indicators concerning to the Round Robin and 
Character Quotes strategies. The observers in this study filled in these 
indicators in each meeting. They then calculated the percentage of the 
indicators that the teacher allocated to the various activities within each 









Table III.4  First Meeting Obsevation 


















Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and language   
features of narrative text. 
The teacher devide the students into five groups. 
The teacher gives the explaination to the students about how 
round robin strategy will work.  
The teacher gives the chops of a narrative text and the teacher 
asks the students to arrange the chops of narrative text into a 
good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in 
turn. 
The teacher gives the students some times of thinking. 
The teacher gives each members of the groups to take turn 
stating or sharing the responses about the answers given. 



















In the first meeting on April 10, 2019, the researcher found that in preview 
indicator the teacher introduced the material through a text entitled Bear and 
Rabbit. She told the students that they had learnt about narrative text by Round 
Robin strategy. The teacher explained about the generic structure of narrative text. 
Then, she asked students to work in groups. The students were given the chops of 
a narrative text and then they were asked to arrange the chops of narrative text 




After that she gave the questions provided in the handout in turn and the students 
had some times of thinking. In the last indicator, each member of the groups takes 
turn stating or sharing the responses about the answers given. It can be concluded 
that in the first meeting, the implementation of the Round Robin strategy in 
experimental group 1 was done for all steps. 
 
Table III.5  Second Meeting Obsevation 















Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and language   
features of narrative text. 
The teacher devided the students into five groups. 
The teacher gives the explainations to the students about how 
round robin strategy will work.  
The teacher gives the chops of a narrative text and the teacher 
asks the students to arrange the chops of narrative text into a 
good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in turn. 
The teacher gives the students some times of thinking. 


















No Items of Observation Yes 
9. 
10. 
stating or sharing the responses about the answers given. 




In a second meeting on April 12, 2019, in preview indicator the teacher 
introduced the material through a text entitled  Sarah and Her Step Mother. She 
told the students that they had learnt about narrative text by Round Robin strategy. 
The teacher explained about the generic structure of narrative text. Then, she 
asked students to work in groups. The students were given the chops of a narrative 
text and then they were asked to arrange the chops of narrative text into a good 
arrangement. And she asked the members of the group to read the text. After that 
she gave the questions provided in the handout in turn and the students had some 
times of thinking. In the last indicator, each member of the groups takes turn 
stating or sharing the responses about the answers given. It can be concluded that 
in the second meeting, the implementation of the Round Robin strategy in 
experimental group 1 was done for all steps. 
Table III.6  Third Meeting Obsevation 







Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and 
language   features of narrative text. 
The teacher devides the students into five groups. 





















how round robin strategy will work.  
The teacher gives the chops of a narrative text and the 
teacher asks the students to arrange the chops of narrative 
text into a good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in 
turn. 
The teacher gives the students some times of thinking. 
The teacher gives each member of the groups to take turn 
stating or sharing the responses about the answers given. 












In the third meeting on April 17, 2019, in preview indicator the teacher 
introduced the material through a text entitled  The Legend of Sura and Baya. She 
told the students that they had learnt about narrative text by Round Robin strategy. 
The teacher explained about the generic structure of narrative text. Then, she 
asked students to work in groups. The students were given the chops of a narrative 
text and then they were asked to arrange the chops of narrative text into a good 
arrangement. And she asked the members of the group to read the text. After that 
she gave the questions provided in the handout in turn and the students had some 
times of thinking. In the last indicator, each member of the groups takes turn 
stating or sharing the responses about the answers given. It can be concluded that 
in the third meeting, the implementation of the Round Robin strategy in 





Table III.7  Fourth Meeting Obsevation 


















Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and 
language   features of narrative text. 
The teacher devides the students into five groups. 
The teacher gives the explaination to the students about 
how round robin strategy will work.  
The teacher gives the chops of a narrative text and the 
teacher asks the students to arrange the chops of narrative 
text into a good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in 
turn. 
The teacher gives the students some times of thinking. 
The teacher gives each members of the groups to take turn 
stating or sharing the responses about the answers given. 



















In the fourth meeting on April 26, 2019, in preview indicator the teacher 
introduced the material through a text entitled  The Legend of Banyuwangi. She 
told the students that they had learnt about narrative text by Round Robin strategy. 
The teacher explained about the generic structure of narrative text. Then, she 
asked students to work in groups. The students were given the chops of a narrative 
text and then they were asked to arrange the chops of narrative text into a good 




she gave the questions provided in the handout in turn and the students had some 
times of thinking. In the last indicator, each member of the groups takes turn 
stating or sharing the responses about the answers given. It can be concluded that 
in the fourth meeting, the implementation of the Round Robin strategy in 
experimental group 1 was done for all steps. 
 
Table III.8  Fifth Meeting Obsevation 

















Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and language   
features of narrative text. 
The teacher devides the students into five groups. 
The teacher gives the explaination to the students about how 
round robin strategy will work.  
The teacher gives the chops of a narrative text and the teacher 
asks the students to arrange the chops of narrative text into a 
good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in turn. 
The teacher gives the students some times of thinking. 
The teacher gives each member of the groups to take turn 
stating or sharing the responses about the answers given. 


















In the fifth meeting on May 3, 2019, in preview indicator the teacher 




they had learnt about narrative text by Round Robin strategy. The teacher 
explained about the generic structure of narrative text. Then, she asked students to 
work in groups. The students were given the chops of a narrative text and then 
they were asked to arrange the chops of narrative text into a good arrangement. 
And she asked the members of the group to read the text. After that she gave the 
questions provided in the handout in turn and the students had some times of 
thinking. In the last indicator, each member of the groups takes turn stating or 
sharing the responses about the answers given. It can be concluded that in the fifth 
meeting, the implementation of the Round Robin strategy in experimental group 1 

















Table III.9  Sixth Meeting Obsevation 


















Tell the students that today they are going to learn about 
narrative text by using Round Robin strategy. 
The teacher explains about the generic structures and language   
features of narrative text. 
The teacher devides the students into five groups. 
The teacher gives the explaination to the students about how 
round robin strategy will work.  
The teacher gives the chops of a narrative text and the teacher 
asks the students to arrange the chops of narrative text into a 
good arrangement. 
The teacher asks the students to read the text individually. 
The teacher gives the question provided in the handout in 
turn. 
The teacher gives the students some times of thinking. 
The teacher gives each member of the groups to take turn 
stating or sharing the responses about the answers given. 



















In the sixth meeting on May 8, 2019, in preview indicator the teacher 
introduced the material through a text entitled  Syu’ayb. She told the students that 
they had learnt about narrative text by Round Robin strategy. The teacher 
explained about the generic structure of narrative text. Then, she asked students to 
work in groups. The students were given the chops of a narrative text and then 
they were asked to arrange the chops of narrative text into a good arrangement. 




questions provided in the handout in turn and the students had some times of 
thinking. In the last indicator, each member of the groups takes turn stating or 
sharing the responses about the answers given. It can be concluded that in the 
sixth meeting, the implementation of the Round Robin strategy in experimental 
group 1 was done for all steps. 
3.5.1.2  Observation Data in Teaching Chsaracter Quotes strategy on 
Students’ Reading Comprehension 
The implementation of Character Quotes strategy was shown in the table 
below: 
Table III.10  First Meeting Observation 
















The teacher tells the students that they will learn narrative text 
using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about the 
character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
The teacher evaluates the students’ tasks 




















In the first meeting on April 10, 2019, at the beginning the teacher gave 
the text entitled the Bear and Rabbit. The teacher told the students that they had 
learnt about narrative text by Character Quotes strategy. After that, she preview 
the text to the students. The teacher devides the students into five groups then she 
teacher gives different quotes to each groups. And then, the teacher asks the 
students to identify several quotes that illustrate individual personality. After that, 
the teacher asks them to read the group’s quotes. Than the teacher asks the 
students to make generalization about the character or individual. The last 
activity, the teacher asks the students to read the story, biography or other 
















Table III.11  Second Meeting Observation 
















The teacher tells the students that they will learn narrative text 
using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about the 
character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
The teacher evaluates the students’ tasks 

















In the second meeting on April 13, 2019, at the beginning the teacher gave 
the text entitled the Sarah and Her Step Sister. The teacher told the students that 
they had learnt about narrative text by Character Quotes strategy. After that, she 
preview the text to the students. The teacher devides the students into five groups 
then she teacher gives different quotes to each groups. And then, the teacher asks 
the students to identify several quotes that illustrate individual personality. After 
that, the teacher asks them to read the group’s quotes. Than the teacher asks the 




the teacher asks the students to read the story, biography or other selection. 
Strategy in the experimental group 2 was done in all steps. 
Table III.12  Third Meeting Observation 















The teacher tells the students that they will learn narrative text 
using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about the 
character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
















In the third meeting on April 17, 2019, at the beginning the teacher gave 
the text entitled The Legend of Sura and Baya. The teacher told the students that 
they had learnt about narrative text by Character Quotes strategy. After that, she 
preview the text to the students. The teacher devides the students into five groups 
then she teacher gives different quotes to each groups. And then, the teacher asks 
the students to identify several quotes that illustrate individual personality. After 




students to make generalization about the character or individual. The last activity, 
the teacher asks the students to read the story, biography or other selection. 
Strategy in the experimental group 2 was done in all steps. 
 
Table 111. 13 Fourth Meeting Observation 
















The teacher tells the students that they will learn narrative text 
using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about the 
character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
The teacher evaluates the students’ tasks 















In the fourth meeting on April 27, 2019, at the beginning the teacher gave 
the text entitled The Legend of Banyuwangi. The teacher told the students that 
they had learnt about narrative text by Character Quotes strategy. After that, she 
preview the text to the students. The teacher devided the students into five groups 




the students to identify several quotes that illustrate individual personality. After 
that, the teacher asks them to read the group’s quotes. Than the teacher asks the 
students to make generalization about the character or individual. The last activity, 
the teacher asks the students to read the story, biography or other selection. 
Strategy in the experimental group 2 was done in all steps. 
 
Table III.14.  Fifth Meeting Observation 
















The teacher tells the students that they will learn narrative 
text using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes 
Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about 
the character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
The teacher evaluates the students’ tasks 

















In the fifth meeting on Mey 3, 2019, at the beginning the teacher gave the 




narrative text by Character Quotes strategy. After that, she preview the text to the 
students. The teacher devides the students into five groups then she teacher gives 
different quotes to each groups. And then, the teacher asks the students to identify 
several quotes that illustrate individual personality. After that, the teacher asks 
them to read the group’s quotes. Than the teacher asks the students to make 
generalization about the character or individual. The last activity, the teacher asks 
the students to read the story, biography or other selection. Strategy in the 
experimental group 2 was done in all steps. 
Table III.15  Sixth Meeting Observation 
















The teacher tells the students that they will learn narrative text 
using Character Quotes Strategy. 
The teacher gives explanation about Character Quotes Strategy. 
The teacher preview the text to the students 
The teacher devides the students into groups  
The teacher gives different quotes to each groups.  
The teacher asks the students to identify several quotes that 
illustrate individual personality. 
After that, the teacher asks them to read the group’s quotes. 
The teacher asks the students to make generalization about the 
character or individual.  
The teacher asks the students to read the story, biography or 
other selection.  
The teacher evaluates the students’ tasks 



















In the sixth meeting on May 9, 2019, at the beginning the teacher gave the 
text entitled Syu’ayb. The teacher told the students that they had learnt about 
narrative text by Character Quotes strategy. After that, she preview the text to the 
students. The teacher devides the students into five groups then she teacher gives 
different quotes to each groups. And then, the teacher asks the students to identify 
several quotes that illustrate individual personality. After that, the teacher asks 
them to read the group’s quotes. Than the teacher asks the students to make 
generalization about the character or individual. The last activity, the teacher asks 
the students to read the story, biography or other selection. Strategy in the 
experimental group 2 was done in all steps. 
 
3.5.2 Test  
According to Brown (2003:3) said that test is a method of measuring a 
person’s ability, knowledge, or performance in a given domain. In this case, 
the researcher used multiple choice tests while Mary McDonald (2002:83) 
said that multiple choice format can be used to asses a wide range of 
learning outcomes across all cognitive levels. Multiple choice items are 
adaptable to all types of subject matter; their scoring is accurate and 
efficient, and they provide students with practice for the type of items that 
they are likely to encounter on licensure and certification exams. The 
researcher used multiple choice test to obtain the students’ reading 
comprehension of narrative text  that thought by using Round Robin and 




The type of the test is multiple choice item test while it is based on the 
indicators of reading comprehension.  
Students’ reading comprehension of narrative text was devided into two 
phases. They were : 
a. Pre-test 
Pre-test was used to collect the data  about students’ reading 
comprehension of narrative text bafore they thought by using Character 
Quotes and Round Robin Strategy. This test was given to both of 
experimental and control classes. The questions were in multiple choice 
item test and the questions were based on the indicators of reading 
comprehension. 
b. Post-test 
Post-test was used to collect the data  about students’ reading 
comprehension of narrative text after they were thought by using 
Character Quotes and Round Robin Strategy. This test was given to 
both of experimental and control classes. The questions were in 
multiple choice item test and the questions were based on the 
indicators of reading comprehension. 
Before giving the test to the sample, the questions test was given to 
both of experimental and control classes as a try out. There were 3 aspects 
that researcher pay attention before giving the test to the sample, they 
were: item difficulty that it was a statement about how difficult or easy a 




(Nurgiantoro, 2012:357). Next,  item discrimination while it was the item 
that used to see how well each item desciminates between low and high 
level of examiners. It means that item descrimination was the difference 
between the percentages correct for these two groups. And the last was 
content validity that concerned to the appropriatenessof the interpretations 
made from test score. 
Students’ reading comprehension test consist of 30 questions of  
narrative text based on the indicators of reading comprehension of 
narrative text. There are five indicators and each indicator has 6 
questions. It can be seen from the blue print test below.   
 
Table III.16 
Test Blue Print 
No Indicators Item Number Total 
1 Finding out the main idea of the text 1,6,11,16,21,26 6 
2 
Identifying the synonim and antonym of the 
words 
2,7,12,17,22,27 6 
3 Determining factual information of the text 3,8,13,18,23,28 6 
4 
Identifying the generic structure of narrative 
text 
4,9,14,19,24,29 6 
5 Finding out reference of narrative text 5,10,15,20,25,30 6 





The classification of the students’ scores can be seen from the table below: 
Table III.17 
The Classification of the Students’ Scores 
Score Categories 
80 – 100 Very good 
66 – 79 Good 
56 – 65 Enough 
40 – 55 Less 
30 – 39 Fail 
(Arikunto, 2009:245) 
3.6 Validity and Reliability 
3.6.1 Validity 
Instrumens in a research need to be valid and reliable to make the result 
became accurate, appropriate, meaningful, and useful in terms of the purpose of 
the assessment. Gay & Airasian, (2000:161) points out that validity is an 
important characteristic of the test or measuring instrument can process. It is 
concerned with appropriateness of the interpretations made from test score. 
Validity is often defined as the extent to which an instrument measures what it 
asserts to measure. furthere (Blumberg et al., 2005) in Mohajan, (2017:14) said 
taht validity of a research instrument assesses the extent to which the instrument 






Reliability is the degree to which a test consistently measures whatever it 
is measuring Gay, (2000:169). The more reliable a test is, the more confidence we 
can have that the scores obtained from the test are essentially the same scores that 
would be obtained if the test were readministered to the same test takers. 
Reliability is a necessary characteristic of any good test. According to 
Brown, (2003:20) Reliability test is consistent and dependable. 
There are some factors affecting the reliability of a test, they are: 
a. The extent of the sample of material selecting for testing 
b. The administration of the test, clearly this is an important factor in 
deciding reliability 
Reliability is an index that shows the extent to which a measuring device 
can be trusted or reliable. The following table is the level of internal consistency 
of Cronbach Alpha. 
Table III. 18 
The Level of Internal Consistency 
Cronbach Alpha Internal Consistency 
α ≥.9 Excellent 
.9>α ≥.8 Good 
.8>α ≥.7 Acceptable 
.7>α ≥.6 Questionable 







To obtain the reliability of the test given, the researcher used the SPSS 16 
program to find out whether or not the test was reliable. 
Table III. 19 
Reliability Statistics 
Cronbach's Alpha N of Items 
.744 30 
 
Based on the trying outof student’s reading comprehension that had been 
done with 24 participants, there were 30 items of reading comprehension test. The 
table above indicates that the value of Cronbach’s alpha is 0,744. It means that the 
items are reliable in which the value of internal consistency is .8>.703 ≥.7, it 
indicates that reliability of the test is Acceptable. 
Before the pre and post-tests were given to the sample, both of the tests 
were tried to 24 students at the eighth grade to obtain validity of the test. It was 
determined by finding the difficulty level of each item. Item difficulty was 
determined as proportion of correct responses. The formula of item difficulty by 
Arikunto, (1998:230)  as follows: 
  
  Where  P :  index of difficulty or facility value 
   B :  the number of correct answers 
   JS :  the number of examines or students taking the test 
The standard level of the difficulty used was >0.30 and <0.70, it 




difficulty is lower than 0,30, it is categorized into difficulty level. On the other 
hand, if the level of item difficulty is higher than 0,70, it is categorized into 
easy level. Then, the proportion correct is represented by “p”, whereas the 
proportion incorrect is represented by “q”. Based on trying out the instrument 
of students’ reading comprehension which was conducted to 24 students with 
30 questions, it could be seen in following table below: 
Table III. 20 
Identify the Main Idea 
Variable Identify the Main Idea N 
Item no. 1 6 11 16 21 26 
Correct  12 13 21 13 16 12 24 
P  0.40 0.43 0.73 0.43 0.53 0.40 
Q  0.60 0.57 0.27 0.57 0.47 0.60 
 
Based on the table III. 8, the proportion of correct answer from 24 students 
for item number 1 showed the proportion of correct 0.40, item number 6  showed 
the proportion of correct 0.43, and item number 11 showed the proportion of 
correct 0.73,  item number 16 showed the proportion of correct 0.43, item number 
21 showed the proportion of correct 0.53, and item number 26 showed the 
proportion of correct 0.40. Based on the standard level of difficulty “p”  
and  0.70, it was pointed out that item difficulties in the average of each item 










Table III. 21 
Identifying the synonim and antonym of the words 
Variable Identifying the synonim and antonym of the words N 
Item no. 2 7 12 17 22 27 
Correct  13 12 14 12 12 13 24 
P  0.43 0.40 0.47 0.40 0.40 0.43 
Q  0.57 0.60 0.53 0.60 0.60 0.57 
 
Based on the table of the question for Identifying the synonym and 
antonym of the words, It showed that the proportion of correct answer for identify 
the meaning of word of test item numbers 2 was 0.43, the proportion of correct 
answer for test item number 7 was 0.40, the proportion of correct answer for test 
item number 12 was 0.47, the proportion of correct answer for test item number 
17 was 0.40, the proportion of correct answer for test item number 22 was 0.40, 
and the proportion of correct answer of test number 27 was 0.43. Based on the 
level of item difficulty, all items for identifying the synonym and antonym of the 
words were between 0.30 – 0.70 were accepted. 
Table III. 22 
Determining factual information of the text 
Variable Determining factual information of the text N 
Item no. 3 8 13 18 23 28 
Correct  8 12 12 10 16 5 24 
P  0.27 0.40 0.40 0.33 0.53 0.17 
Q  0.73 0.60 0.60 0.67 0.47 0.83 
 
Based on the table of the question for determining factual information of 
the text, It showed that the proportion of correct answer for determining factual 
information of the text of test item numbers 3 was 0.27, the proportion of correct 




item number 13 was 0.40, the proportion of correct answer for test item number 
18 was 0.33, the proportion of correct answer for test item number 23 was 0.53, 
and the proportion of correct answer of test number 28 was 0.17. Based on the 
level of item difficulty, four items for determining factual information of the text 
were between 0.30 – 0.70, and two items are different, they are number 3 
(difficult) and 28 (difficult). So, the questions number 3 and 28 were deleted from 
the test. 
Table III. 23 
Identifying the generic structure of narrative text 
Variable Identifying the generic structure of narrative text N 
Item no. 4 9 14 19 24 29 
Correct  15 11 11 12 12 22 24 
P  0.50 0.37 0.37 0.40 0.40 0.73 
Q  0.50 0.63 0.63 0.60 0.60 0.27 
 
Based on the table of the question for identifying the generic structure of 
narrative text, It showed that the proportion of correct answer for identifying the 
generic structure of narrative text of test item numbers 4 was 0.50, the proportion 
of correct answer for test item number 9 was 0.37, the proportion of correct 
answer for test item number 14 was 0.37, the proportion of correct answer for test 
item number 19 was 0.40, the proportion of correct answer for test item number 
24 was 0.40, and the proportion of correct answer of test number 29 was 0.73. 
Based on the level of item difficulty, all items for identifying the generic structure 
of narrative text were between 0.30 – 0.70 except item number 29 (easy) were 






Table III. 24 
Finding Out Reference Of Narrative Text 
Variable Finding Out Reference Of Narrative Text N 
Item no. 5 10 15 20 25 30 
Correct  14 16 13 13 10 22 24 
P  0.47 0.53 0.43 0.43 0.33 0.73 
Q  0.53 0.47 0.57 0.57 0.67 0.27 
 
Based on the table of the question finding out reference of narrative text, It 
showed that the proportion of correct answer for finding out reference of narrative 
text of test item numbers 5 was 0.47, the proportion of correct answer for test item 
number 10 was 0.53, the proportion of correct answer for test item number 15 was 
0.43, the proportion of correct answer for test item number 20 was 0.43, the 
proportion of correct answer for test item number 25 was 0.33, and the proportion 
of correct answer of test number 30 was 0.73. Based on the level of item 
difficulty, all items for finding out reference of narrative text were between 0.30 – 
0.70 except item number 30 (easy) were accepted. So, the questions number 30 
was deleted from the test. 
 
3.7 TECHNIQUE OF ANALYSES DATA 
The scoring guide is chosen as the criteria of scoring representing the basic 
aspects of reading. The reading result will be evaluated by considering five 
aspects and each aspect has a score or level. The specification of the aspects are : 





To analyze the data about the significant different before and after of 
students’ reading comprehension between those that have been taught by using 
Round Robin and Character Quotes  Strategy at MTS Sawah Sybdistrict of North 
Kampar, the data used was analyzed statistically. The independent sample t-test 
and paired sample t-test by using SPSS (Statistic Package for the Social Sciences) 
16 version. 
3.7.1 Independent Sample T-test 
To find out whether there is a significant difference or there is no 
significant difference between two or more variables which can be analyzed by 
using Independent Sample ttest. Gay (2000:484) states that the t-test for 
independent sample is used to determine whether there is a significant 
difference between the means of two independent samples.  
To analyze the scores of experimental 1 and experiment 2, the 
researcher used SPSS. 16. The t-table has the function to see if there is a 
significant difference between the mean score of the gain score of both 
experimental 1 and experimental 2. The t-obtained value is consulted with the 
value of the t-table at the degree of freedom (df) = (N1+N2)-2. 
To analyze the output of an independent sample t-test,as follows: 
1. Based on the output of the independent sample t-test. Levene’s Test for 
Equality of Variances is: 
If sig > 0,05, it can be interpreted that the variance of the data 




interpretation of the data output table independent sample t-test based on 
the values contained in the tale “Equal Variances Assumed”. 
2. Based on the output of independent sample t-test on the part of “Equal 
Variances Assumed” which value (2-tailed), if <0,05 then as the basis of 
decision making an independent sample t-test it can be concluded that: 
Ho rejected  
 Ha accepted 
Thus, there is a significant difference (real) in the improvement of 
students' vocabulary mastery. 
3. The table output value of “Mean Difference” shows the difference 
between the average learning outcomes of students group A and group B. 
4. The result of “T” is negative is not a mistake. This is because the average 
value of learning outcomes of group A is lower than group B. 
5. Comparing t-test with t table in an independent sample t-test. 
  Statically hypothesis: 
   Ha    = ttest>ttable
 
   Ho   =ttest<ttable 
 Ha is accepted if ttest>ttable or there is a significant effect of using 
Round Robin and Character Quotes Strategy on students’ reading 
comprehension of the eighth grade at MTs Sawah Subdistrict of North 
Kampar. 
 Ho is accepted if ttest<ttable or there is no significant effect of 




comprehension of the eighth grade at MTs Sawah Subdistrict of North 
Kampar. 
 
3.7.2 Paired Sample T-test 
Paired Sample t-Test is known also as Non-independent sample t-test. 
Gay (2000: 488) states that t-test for non independent samples is used to 
compare groups that are formed by some type of matching or to compare a 
single group’s performance on a pre-test and post-test or on two different 
treatments.  
Pre-test and post-test scores were used in this research in order to 
investigate the significant effect of using Round Robin and Character Quotes 
strategy on students’ reading comprehension at the eighth grade of MTs 
Sawah. To obtain the data, the researcher used SPSS.16. 
The t-table has a function to see if there is a significant improvement 
among the mean of the score of both post-test. The t-obtained value is 
consulted with the value of t-table at the degree of freedom (df)=N-1 
 
In this research to see if there is a significant difference between the 
mean of the score of both experimental group 1 and experimental group 2 is 
consult with the value of Sig. 2 tailed, which is hypothesized: 
Ho: p > 0.05 
 Ha: p < 0.05 
 Ho is accepted if p > 0.05 or there is no significant effect after giving the 





 Ha is accepted if p < 0.05 or there is a significant effect after  giving the 
treatment by using Round Robin and Character Quotes strategies on students’ 
reading comprehension. 
 
   3.7.3.    Effect Size (Eta Square) 
To determine how much the effect of using RRS and CQS on 
students’ reading comprehension, the researcher used the formula of Effect 
Size. 
Here is the category of effect size (Cohen, 1988): 
                                   Table III. 25 
Classification of Effect Size 
                Size                  Interpretation 
0 – 0.20 weak effect 
0.21– 0.50 modest effect 
0.51–1.00 moderate effect 
>1.00 strong effect 
 
 Statistical hypothesis: 




Ha is accepted: the value of effect size > 0.20  
Ho is accepted if the value of effect size ≤ 0.20. In other 
words, there is no significant effect of using RRS and CQS on 
Students’ Reading Comprehension of  the eighth grade at MTs 
Sawah. 
Ha is accepted if the value of effect size > 0.20. In other words, 
there is a significant effect of using VSS and SVES on Students’ 
vocabulary mastery of the seventh grade at SMPN I Bantan. 
Afterward, it is better to find the effect size of T-test by following 
formula: 
ῶ2 =    
where : 
ῶ2 : The value of effect size 
Mean : t -  value (Calculated by SPSS on table 4.25) 
N : Number of samples in experiment 












CONCLUSION, IMPLICATION AND RECOMMENDATION 
 
5. 1.     Conclusion 
 Based on the data analysis which was explained at chapter IV, finally the 
researcher made conclusion of the research about the comparison between Round 
Robin and Character Quotes strategy on students’ reading comprehension. 
1. There was no significant difference of students’ reading comprehension pre-
test mean scores between the experimental group1 and the  experimental 
group II. In brief, the students both in the experimental  group I and in the 
experimental group II had equal ability in reading comprehension before 
getting a treatment. 
2. After a different treatment given to the experimental group 1 and experimental 
group 2, it is found that there was significant difference of students’ reading 
comprehension post-test mean scores between experimental group1 and  
experimental group II. or Round Robin Strategy had more effect on students’ 
reading comprehension than Character Quotes Strategy at the eighth grade 
students of MTs Sawah. 
3.  Round Robin Strategy was more effective than Character Quotes Strategy in 
on students’ reading comprehension. In detail, the data description showed 
that the students who were taught using Round Robin Strategy has higher 
score than ones who were taught using Character Quotes Strategy especially 




context, identifying reference, and making inference. Based on the students’ 
score, the students who were taught using Character Quotes Strategy still had 
trouble in making inference, which was categorized to average. 
 
5. 2.     Implication of the Research 
 Comprehension is the key point of reading activity while the 
comprehension is one of the first steps towards learning a language while a reader 
constructs meaning to get a deeper understanding of concepts and information  in 
a text. In this research there is a big problem of comprehension. The problem 
caused of some factors, such the students did not pay attention much about the 
unfamiliar words, and they do not motivated in learning. In overcoming this 
problem, it takes effort from teacher and students to improve reading 
comprehension. The teacher must take more attention to the students. The students 
have to be active, and the teacher to be creative. There are many ways to 
overcome this problem, one of them is using the strategy. Strategy in teaching 
reading such as RRS (Round Robin strategy and CQS (Character Quotes 
Strategy). Both of the strategies have many advantages in teaching reading 
comprehension.  
It is proven from the research finding that: by using Round Robin and 
Character Quotes Strategy the students are able to overcome their problem in 
reading comprehension about narrative text. Students are motivated and they 





5. 3.   Recommendation 
1. Recommendation for English Teachers 
a. The teachers are suggested to use RRS and CQS in teaching and 
learning to the students’.  
b. The teachers are suggested that RRS can be used as an alternative 
strategy in teaching reading. It is highly recommended for the teachers 
to use Round Robin strategy in teaching vocabulary because of its 
effectiveness to promote the students word awareness and to motivate 
them to learn new words so that it will support their academic success. 
It aids the students understand with the new words, promote their 
interest to the new words. 
c. The teacher are suggest during the implementation both of the strategy 
to conducted all of the items (procedure of strategy) so that further 
enhance on students’ reading comprehension. 
 
 2. Recommendation for Students 
a. The students are suggested to improve their competence in English. 
Anywhere and every time do not be lazy to practice of English 
reading the English narrative text.  
b. The students are suggested to bring the dictionary when they learn 
English.  
c. The students are suggested to give attention to the teacher in 




d. The students are suggested to have motivation to increase their 
comprehension of narrative text and should have strategies to 
memorize and practice new words.  
 
3. Recommendation for other Researcher 
a. The other researchers are suggested to develop this research using 
different perspective and different method, so that it can give a greater 
contribution to the school, teachers, students, and all sides related to the 
education. 
b. The other researchers can use it as a reference to conduct their research 
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Reading Comprehension of Narrative Text Pre-Test 
 
 
Name  : 
Class  : 
Directions : 
 
1. This test is multiple choice test. 
2. Write down your name and your class. 
3. The questions in every text are given to know tour reading comprehension. 
4. Read the following texts carefully and then choose the best answer by 
crossing option a, b, c, or d. 
5. The test consists of 30 items. 
6. You are given 90 minutes to finish the test. 
This text is for question number 1- 5 
Once upon a time, a man and his wife had the good fortune to have a goose 
which laid a golden egg every day. Lucky though they were, they soon began to 
think they were not getting rich fast enough. 
They imagined that if the bird must be able to lay golden eggs, its insides 
must be made of gold. And they thought that if they could get all that precious 
metal at once, they would get mighty rich very soon. So the man and his wife 
decided to kill the bird. 
However, upon cutting the goose open, they were shocked to find that its 
innards were like that of any other goose! 
   
1.  What is the main idea of paragrapf 2 ? 
a. They imagined that if the bird must be able to lay golden eggs 
b. They would get mighty rich very soon 
c. They killed the bird  





2. “.... a man and his wife had the good fortune to have a goose... “( first line). 
The underlined word has similar meaning to ... 
a. Prosperity   c. Destiny 
b. Luck    d. Poverty  
3. Why did man and his wife decided to kill the bird ? 
a. Because they imagined that the bird must be able to lay golden eggs 
b. Because they want to eat the bird 
c. Because they want to be rich soon 
d. Because they didn’t love the bird anymore 
4. From the story above, we can infer that ... 
a. You can be a richman with a bird 
b. Think before you act 
c. You must have a bird 
d. Do not kill your bird 
5. ..They would get mighty rich very soon.. ( paragraph 2 ). The word “ they “ in 
that sentence refers to ... 
a. The man and bird c. Birds 
b. The wife and bird d.  The man and his wife  
 
For question number 6 - 10 
One afternoon a fox was walking through the forest and spotted a bunch of 
grapes hanging from over a lofty branch. “Just the thing to quench my thirst,” 
quoted the fox. 
Taking a few steps back, the fox jumped and just missed the hanging grapes. 
Again the fox took a few paces back and tried to reach them but still failed. 
Finally, giving up, the fox turned up his nose and said, “They’re probably 
sour anyway,” and proceeded to walk away. 
6. The text mainly discuss about ... 
a. The Fox and Grapes 




c. The Grapes in the forest 
d. Animals and forest 
7. The antonym of failed is .. ( paragraph 2 ). 
a. Succeded     c. Won  
b. Lost      d. Frustrated  
8. Who walked through the forest based on the story ? 
a. The Grapes     c. The Fox 
b. The Fox and Grapes    d. No body 
9. ..“They’re probably sour anyway,”.. (last paragraph). The underlined word 
efers to .. 
a. The Grapes     c. The Fox 
b. The Fox and Grapes   d. No body 
10.  What is the moral value of that story ? 
a. It’s easy to despise what you cannot have 
b. All the grapes are  sour 
c. Only the hanging grapes are sour 
d. If you can’t do something, just give up 
 
Read the text then answer the question from number 11 – 15 ! 
Adam had two sons called Habil and Qabil. Adam thought that Habil, the 
younger son, should take over after him. But Qabil didn't like this idea and was 
very jealous. To settle the argument Adam thought of an idea. He told his sons to 
think of a present to give to Allah and to leave it on top of a certain hill. The one 
whose present Allah accepted, would win the argument. Allah chose Habil's 
present because Habil had taken a lot of time and trouble to  choose his present. 
Qabil was very upset and angry. He was so angry that he killed his own brother. 
Afterwards, when he realised what he had done, he cried and cried but it was too 
late to be sorry. 
11. paragraph 1 is mostly talking about .... 




b. Qabil and Adam   d. Adam sons called Habil and Qabil 
12. “ Qabil was very upset and angry “ ( line 6 ). The underlined word has similar 
meaning with ? 
a. Disturbed    c. Loose 
b. Confused   d.  Unhappy 
13. Who is Qabil and Habil ? 
a. Adam’s sons   c.  Adam’s brother 
b. Adam’s father   d. Adam’s neighbour 
14. “ He told his sons to think of a present to give to Allah”. (line 3). The word 
“He” refers to... 
a. Habil    c. Qabil 
b. Adam     d. A, b and c are true 
15. what can you learn from the story above ? 
a. be patient in every condition 
b. regret always came later 
c. revenge is not good 
d. you may not kill somebody 
For question number 16 - 20 
The prophet syu’ayb was a descendent of the prophet Ibrahim. He was sent 
to Midian and the Dwellers of the wood to give them Allah’s message. 
The midianite poeple commiteed many sins. They gave short measures and 
weights, they robbed people and caused mischief but most seriously they tried to 
stop people from worshipping Allah. 
Shu’ayb tried to make them change but they would not listen to him. They 
wanted to throw him out and all the people who had listened to his words. 
Then allah sent an earthquake and all the evil people were destroyed 
because they would not obey the word of Allah.  
16. What is the main idea of the last paragraph ? 
a. Nobody obey to Allah 




c. Everyone was destroyed 
d. Allah sent nothing 
17. ...because they would not obey the word of Allah. ( last paragraph ). The 
synonym of obey is ..... 
a. Adhere    c. Do 
b. Make     d. Listen 
18. Who sent to Midian and the Dwellers of the wood to give them Allah’s 
message ? 
a. prophet syu’ayb   c.  Prophet Ibrahim 
b. both of them    d. Midianite poeple 
19. They gave short measures and weights. (paragraph 2). The pronouns they 
refers to.... 
a. prophet syu’ayb   c.  Prophet Ibrahim 
b. both of them    d. Midianite poeple 
 
20. from that story, we can infer that ... 
a. we must obey to allah massengers 
b. we must keep aour primises 
c. don’t forget to pray to Allah 
d. we must obey everything 
For question number 21-25 
In a field one summer’s day a Grasshopper was hopping about, chirping and 
singing to its heart’s content. An Ant passed by, bearing along with great effort an 
ear of corn he was taking to the nest. 
 “Why not come and chat with me,” said the Grasshopper, “instead of 
toiling and moiling away?” “I am helping to lay up food for the winter,” said the 
Ant, “and recommend you to do the same.” “Why bother about winter?” said the 
Grasshopper; “we have got plenty of food at present.” 
 But the Ant went on its way and continued its toil. When the winter came 




every day, corn and grain from the stores they had collected in the summer. 
21. The text mainly discussed about .. 
a. Grasshopper and Ant   c. In the field 
b. Grasshopper in the field  d. Ant in the field 
22. What is the antonym of “ continued”? ( last paragraph) 
a. Go ahead    c. Straight 
b. Stop     d. Next  
23. What d id the Grasshhopper do wen the winter came ? 
a. He found his self dying of hunger c. Planted the corn and grain 
b. He was happy d. Just saw the Ant ate the corn 
24. While it saw the ants distributing. ( paragraph 3). The underlined word refers 
to .. 
a. Grasshopper    c. Ant 
b. Grasshopper and Ant   d. All of them 
25. From that story we can infer that .. 
a. Prepareing is very important 
b. Work today and you can reap the benefits tomorrow 
c. Grows and plants of food is very important 
d. Corn is very delicious 
For question number 26 - 30 
One day, in an Arabian city, a woman went to the market and bought a 
beautifulhen.  
A few days later, to her surprise, the hen that she bought laid a silver egg. If 
the hen could only be persuaded to lay more than one egg each day, the woman 
was sure she would never have to work again.  
So the woman decided to make the hen eat more, so that it could lay more 
eggs. But the only result was that the hen died of indigestion and did not lay more 






26. What is the main idea of the second paragraph ? 
a. The woman gave the hen eaten more and more  
b. The woman killed the hen  
c. The hen did not wan to eat 
d. The woman and hen life happily ever after 
27. What is the synonymous of “persuaded” ? ( line 3) 
a. Encourage     c. Asked 
b. Ordered    d. Gave 
28. What happen to the hen after the woman gave eat more ? 
a. The hen be bigger  
b. The hen became more beautiful 
c. The han died 
d. The hen became sick 
29. The hen that she bought laid a silver egg. The underlined word refers to ... 
a. the hen    c.  The eaten 
b. the woman    d. All of them 
30. what can we infer from that story ? 
a. do not be greedy   c.  Feeding your hen 























1. This test is multiple choice test. 
2. Write down your name and your class. 
3. The questions in every text are given to know tour reading comprehension. 
4. Read the following texts carefully and then choose the best answer by 
crossing option a, b, c, or d. 
5. The test consists of 25 items. 
6. You are given 90 minutes to finish the test. 
 
This text is for question number 1- 4 
Once upon a time, a man and his wife had the good fortune to have a goose 
which laid a golden egg every day. Lucky though they were, they soon began to 
think they were not getting rich fast enough. 
They imagined that if the bird must be able to lay golden eggs, its insides 
must be made of gold. And they thought that if they could get all that precious 
metal at once, they would get mighty rich very soon. So the man and his wife 
decided to kill the bird. 
However, upon cutting the goose open, they were shocked to find that its 
innards were like that of any other goose! 
 
1.  What is the main idea of paragrapf 2 ? 
a. They imagined that if the bird must be able to lay golden eggs 





c. They killed the bird  
d. They became rich 
2. “.... a man and his wife had the good fortune to have a goose... “( first line). 
The underlined word has similar meaning to ... 
a. Prosperity c. Destiny 
b. Luck d. Poverty  
3. From the story above, we can infer that ... 
a. You can be a richman with a bird 
b. Think before you act 
c. You must have a bird 
d. Do not kill your bird 
4. ..They would get mighty rich very soon.. ( paragraph 2 ). The word “ they “ in 
that sentence refers to ... 
a. The man and bird c. Birds 
b. The wife and bird d.  The man and his wife  
 
For question number 5 - 9 
One afternoon a fox was walking through the forest and spotted a bunch of 
grapes hanging from over a lofty branch. “Just the thing to quench my thirst,” 
quoted the fox. 
Taking a few steps back, the fox jumped and just missed the hanging grapes. 
Again the fox took a few paces back and tried to reach them but still failed. 
Finally, giving up, the fox turned up his nose and said, “They’re probably sour 
anyway,” and proceeded to walk away. 
 
5. The text mainly discuss about ... 
a. The Fox and Grapes 
b. The Fox in the forest 
c. The Grapes in the forest 




6. The antonym of failed is .. ( paragraph 2 ). 
a. Succeded c. Won  
b. Lost d. Frustrated  
7. Who walked through the forest based on the story ? 
a. The Grapes c. The Fox 
b. The Fox and Grapes d. No body 
8. ..“They’re probably sour anyway,”.. (last paragraph). The underlined word 
efers to .. 
a. The Grapes          c. The Fox 
b. The Fox and Grapes       d. No body 
9.  What is the moral value of that story ? 
a. It’s easy to despise what you cannot have 
b. All the grapes are  sour 
c. Only the hanging grapes are sour 
d. If you can’t do something, just give up 
Read the text then answer the question from number 10 – 13 ! 
Adam had two sons called Habil and Qabil. Adam thought that Habil, the 
younger son, should take over after him. But Qabil didn't like this idea and was 
very jealous. To settle the argument Adam thought of an idea. He told his sons to 
think of a present to give to Allah and to leave it on top of a certain hill. The one 
whose present Allah accepted, would win the argument. Allah chose Habil's 
present because Habil had taken a lot of time and trouble to  choose his present. 
Qabil was very upset and angry. He was so angry that he killed his own brother. 
Afterwards, when he realised what he had done, he cried and cried but it was too 
late to be sorry. 
10.  “ Qabil was very upset and angry “ ( line 6 ). The underlined word has similar 
meaning with ? 
a. Disturbed  c. Loose 





11. Who is Qabil and Habil ? 
a. Adam’s sons c. Adam’s brother 
b. Adam’s father d. Adam’s neighbour 
12. “ He told his sons to think of a present to give to Allah”. (line 3). The word 
“He” refers to... 
a. Habil c. Qabil 
b. Adam  d. A, b and c are true 
13. what can you learn from the story above ? 
a. be patient in every condition 
b. regret always came later 
c. revenge is not good 
d. you may not kill somebody 
 
For question number 14 - 18 
The prophet syu’ayb was a descendent of the prophet Ibrahim. He was sent to 
Midian and the Dwellers of the wood to give them Allah’s message. 
The midianite poeple commiteed many sins. They gave short measures and 
weights, they robbed people and caused mischief but most seriously they tried to 
stop people from worshipping Allah. 
Shu’ayb tried to make them change but they would not listen to him. They 
wanted to throw him out and all the people who had listened to his words. 
Then allah sent an earthquake and all the evil people were destroyed because 
they would not obey the word of Allah.  
 
14. What is the main idea of the last paragraph ? 
a. Nobody obey to Allah 
b. Allah sent an earthquake 
c. Everyone was destroyed 




15. ...because they would not obey the word of Allah. ( last paragraph ). The 
synonym of obey is ..... 
a. Adhere c. Do 
b. Make d. Listen 
16. Who sent to Midian and the Dwellers of the wood to give them Allah’s 
message ? 
a. prophet syu’ayb c.  Prophet Ibrahim 
b. both of them d. Midianite poeple 
17. They gave short measures and weights. (paragraph 2). The pronouns they 
refers to.... 
a. prophet syu’ayb c.  Prophet Ibrahim 
b. both of them d. Midianite poeple 
18. from that story, we can infer that ... 
a. we must obey to allah massengers 
b. we must keep aour primises 
c. don’t forget to pray to Allah 
d. we must obey everything 
 
For question number 19-23 
In a field one summer’s day a Grasshopper was hopping about, chirping and 
singing to its heart’s content. An Ant passed by, bearing along with great effort 
an ear of corn he was taking to the nest. 
 “Why not come and chat with me,” said the Grasshopper, “instead of toiling 
and moiling away?” “I am helping to lay up food for the winter,” said the Ant, 
“and recommend you to do the same.” “Why bother about winter?” said the 
Grasshopper; “we have got plenty of food at present.” 
 But the Ant went on its way and continued its toil. When the winter came the 
Grasshopper found itself dying of hunger, while it saw the ants distributing, 
every day, corn and grain from the stores they had collected in the summer. 




a. Grasshopper and Ant c. In the field 
b. Grasshopper in the field d. Ant in the field 
20. What is the antonym of “ continued”? ( last paragraph) 
a. Go ahead c. Straight 
b. Stop d. Next  
21. What did the Grasshhopper do went the winter came ? 
a. He found his selfdying of hunger c.    Planted the corn and grain 
b. He was happy d.    Just saw the Ant ate the corn 
22. While it saw the ants distributing. ( paragraph 3). The underlined word refers 
to .. 
a. Grasshopper c. Ant 
b. Grasshopper and Ant d. All of them 
23. From that story we can infer that .. 
a. Prepareing is very important 
b. Work today and you can reap the benefits tomorrow 
c. Grows and plants of food is very important 
d. Corn is very delicious 
 
For question number 24 - 25  
One day, in an Arabian city, a woman went to the market and bought a 
beautiful hen. 
A few days later, to her surprise, the hen that she bought laid a silver egg. If 
the hen could only be persuaded to lay more than one egg each day, the woman 
was sure she would never have to work again.  
So the woman decided to make the hen eat more, so that it could lay more 
eggs. But the only result was that the hen died of indigestion and did not lay more 
eggs at all. 
 
24. What is the main idea of the second paragraph ? 




b. The woman killed the hen  
c. The hen did not want to eat 
d. The woman and hens life happily ever after 
25. What is the synonymous of “persuaded” ? ( line 3) 
a. Encourage c. Asked 









































































































































































































































































































Result of Pre Test Class A  




1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
1 S1 1 1 1 0 1 1 1 1 1 0 1 0 1 0 1 0 1 1 1 1 1 0 0 1 1 18 
2 S2 0 1 0 1 0 1 0 1 0 1 1 1 1 1 0 1 1 1 1 0 1 1 1 0 1 17 
3 S3 1 0 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 0 1 1 1 0 1 1 18 
4 S4 1 0 1 0 0 1 0 1 0 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 0 16 
5 S5 1 1 1 1 1 1 1 0 1 0 0 0 1 1 1 0 1 0 1 1 0 1 1 1 1 18 
6 S6 0 1 0 1 0 1 0 1 1 1 0 1 0 0 0 1 0 1 1 1 1 1 1 1 1 16 
7 S7 0 1 1 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 1 1 1 1 1 16 
8 S8 1 0 0 1 1 1 1 1 1 0 1 1 1 1 1 0 0 0 0 1 0 1 1 1 1 17 
9 S9 0 1 1 1 0 0 1 0 0 1 0 1 0 1 0 1 1 1 1 0 1 0 1 0 1 14 
10 S10 1 1 1 0 0 1 0 1 1 1 1 0 1 1 1 1 0 0 1 0 0 1 0 0 1 15 
11 S11 1 1 1 1 1 1 0 0 1 1 0 0 0 1 0 1 1 1 1 0 0 1 1 0 0 15 
12 S12 1 0 1 0 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 0 1 1 19 
13 S13 1 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 0 0 17 
14 S14 1 1 0 0 1 1 1 1 1 0 0 0 1 1 1 0 1 0 1 1 0 1 1 1 1 17 
15 S15 1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 0 0 0 0 1 1 1 1 1 0 17 





17 S17 1 1 1 1 1 1 0 1 1 0 0 0 0 1 0 1 1 1 1 0 0 1 1 0 0 15 
18 S18 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 1 1 1 0 1 0 1 0 1 1 19 
19 S19 0 0 1 1 1 1 1 1 0 0 1 1 1 0 1 0 1 0 1 1 1 1 1 0 1 17 
20 S20 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 0 0 0 1 1 1 0 1 1 1 18 
21 S21 0 0 1 0 1 0 1 1 0 1 0 1 1 0 1 0 0 1 0 1 1 1 0 1 1 14 
22 S22 0 1 1 0 1 0 1 0 1 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 18 
23 S23 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 1 1 1 0 1 1 0 19 
24 S24 0 1 0 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 0 1 1 1 0 18 























Result of Pre Test class B  




1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
1 S1 1 0 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1 0 1 1 1 0 0 1 1 18 
2 S2 1 1 1 1 1 0 0 1 1 1 1 0 1 0 1 1 1 0 1 0 1 1 1 1 0 18 
3 S3 1 0 1 1 1 1 1 1 1 0 1 1 1 1 0 0 0 1 0 0 1 1 0 1 1 17 
4 S4 0 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 20 
5 S5 1 1 1 1 0 1 1 1 1 0 0 0 1 1 1 0 1 0 1 1 0 1 1 1 0 17 
6 S6 0 1 0 1 1 1 1 0 1 1 1 1 0 1 0 0 1 1 1 1 1 1 1 1 1 19 
7 S7 1 1 1 1 1 0 1 0 1 1 0 1 0 1 1 1 0 1 1 0 1 1 1 1 1 19 
8 S8 1 0 0 0 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 0 0 1 17 
9 S9 0 1 1 1 1 0 0 0 0 1 0 1 0 1 0 1 1 1 1 1 1 0 1 0 1 15 
10 S10 1 1 0 0 1 1 1 1 1 1 1 0 1 1 1 0 0 1 1 1 0 1 1 0 1 18 
11 S11 1 1 1 1 1 1 0 1 1 1 0 0 0 1 0 1 1 1 0 0 1 1 1 0 0 16 
12 S12 1 0 1 0 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 19 
13 S13 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 0 0 17 
14 S14 1 1 0 0 1 1 1 1 0 1 0 0 1 1 1 0 1 0 1 1 1 0 1 1 1 17 





16 S16 1 1 0 0 1 0 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 0 1 1 18 
17 S17 1 1 1 1 1 1 0 0 1 1 1 1 0 1 0 1 1 1 1 0 0 1 1 0 1 18 
18 S18 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 1 1 1 0 1 0 1 0 1 1 18 
19 S19 0 1 1 1 1 1 1 1 0 0 1 1 1 0 1 0 1 0 1 0 1 1 1 0 1 17 
20 S20 1 0 0 1 1 1 0 1 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 19 
21 S21 1 1 1 0 1 0 1 1 0 1 0 1 1 0 1 1 0 1 0 1 1 1 0 1 1 17 
22 S22 1 1 1 1 0 0 1 0 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 0 19 
23 S23 0 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 20 
24 S24 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 0 0 1 1 1 0 1 1 1 19 





















Result of Post Test class A  




1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
1 S1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 1 1 21 
2 S2 1 1 1 0 1 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 0 1 20 
3 S3 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 21 
4 S4 1 1 1 0 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 21 
5 S5 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 0 1 1 1 0 20 
6 S6 0 1 0 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 0 19 
7 S7 1 1 1 0 1 1 1 1 0 1 0 1 1 1 0 1 0 1 0 1 1 1 1 1 1 19 
8 S8 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 22 
9 S9 1 0 1 1 1 1 1 0 0 0 1 1 0 1 1 1 1 1 1 0 1 0 1 0 1 17 
10 S10 1 1 0 1 0 1 0 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 0 1 1 18 
11 S11 1 0 1 1 1 1 1 0 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 1 0 18 
12 S12 1 1 1 0 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 21 
13 S13 1 1 0 1 1 0 1 1 1 1 0 1 1 0 0 1 1 1 1 1 1 1 1 0 1 19 
14 S14 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 1 1 0 1 0 0 1 1 1 1 19 
15 S15 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 1 0 1 1 1 1 1 0 19 





17 S17 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 0 0 0 17 
18 S18 1 1 1 1 1 0 1 0 1 0 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 19 
19 S19 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 0 0 1 1 0 1 19 
20 S20 1 1 1 1 1 1 1 1 0 1 0 1 1 0 0 1 0 1 1 1 1 1 1 1 1 20 
21 S21 0 0 1 0 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 0 1 1 19 
22 S22 1 1 1 1 0 1 1 0 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 21 
23 S23 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0 1 22 
24 S24 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 0 1 1 1 0 1 1 1 21 























Result of Pre Test class B  




1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
1 S1 1 0 1 1 0 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 19 
2 S2 1 1 1 0 1 1 1 1 1 1 1 1 0 1 0 1 0 0 1 1 1 1 1 1 1 20 
3 S3 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 0 1 1 0 0 1 18 
4 S4 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 0 1 0 19 
5 S5 1 0 1 1 0 1 1 0 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 0 1 18 
6 S6 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 21 
7 S7 1 1 1 1 0 1 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 21 
8 S8 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 0 0 1 0 1 0 0 1 17 
9 S9 0 1 1 0 0 0 1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 0 16 
10 S10 1 1 1 1 1 1 1 1 1 1 1 0 0 1 0 0 1 1 0 1 0 1 1 1 1 19 
11 S11 1 1 1 1 1 1 1 1 1 1 1 0 0 0 0 1 1 1 1 0 1 1 1 0 0 18 
12 S12 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 21 
13 S13 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 0 19 
14 S14 1 1 0 0 1 1 1 1 1 1 1 1 1 1 0 0 0 0 1 1 1 1 1 1 1 19 





16 S16 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 20 
17 S17 1 1 1 1 1 1 1 0 1 1 0 0 1 0 0 1 1 1 1 1 1 1 1 0 0 18 
18 S18 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 0 1 0 1 0 1 1 1 1 19 
19 S19 0 0 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 0 0 1 1 1 1 1 1 19 
20 S20 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 0 1 0 1 0 1 1 1 20 
21 S21 1 1 1 0 1 0 1 1 1 1 0 1 1 0 1 0 1 1 1 1 0 1 0 1 1 18 
22 S22 0 1 0 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 21 
23 S23 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 0 1 20 
24 S24 1 1 0 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 20 
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